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TNTESOL

TNTESOL 's 2006 conference in Gatlinburg was a huge success.
The variety and number of excellent presentations by many of our
members contributed greatly to the success of the conference. It is
great to be a part of an organization with so many talented teachers.
It was exciting to have Judie Haynes with her years of experience
in ESL to share with us during the conference. Dr. Bill Johnston
also challenged usto consider 'values' in English-language teaching
during hisworkshop and plenary address. Christy Crouse informed
us of opportunities for acquiring books through Dolly Parton's
Imagination Library. We were fortunate to have avariety of
excellent speakers for the conference. | want to thank everyone
again who worked so hard to make the 2006 conference such and
excellent one.
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Educators spend alot of time discussing the technical aspects
of their profession and how to be efficient in the classroom.
What they don't talk about enough is the moral dimension of
teaching and how to do what's right. That was the message
from Bill Johnston, who gave the plenary address at the 2006
TNTESOL Conference in Gatlinburg, April 27-29.

A native of England, Johnston is a professor at Indiana
University, where he conducts research in the field of
language-teacher education and teacher development. He has
written and co-authored several books, including The Moral
Dimensions of Teaching: Language, Power, and Culture in
Classroom Interaction.

Johnston said that teachers and academics have
understandably shied away from discussions of morals and
values because of the way those terms have been used by
politicians to promote certain political agendas. But he urged
his listeners to reclaim those words to better equip themselves
to handle the various moral dilemmas that inevitably arisein
the classroom.

To illustrate his points, Johnston offered real-life examples of
difficult situations, including two from his own experience. In
one case, hetold an older student who was not doing well in
class that graduate school was probably not a good fit for him.
Johnston made the decision to talk with the student after
learning from other professors that the student was not doing
well in their classes, either. In another case, Johnston gave a
student an incomplete even though he has a policy against
giving incompletes. He broke his own rule because the
student's family had suffered a personal tragedy that left her
unable to finish the course on time.

Johnston said that moral dilemmas propel usto act even when
we can't be a hundred percent sure of the outcome, and they
force us to wrestle with hard questions about the greater good.
For example, Johnston believes he acted in the best interest of
the failing student by being honest with him even though he
can't be absolutely sure that the student would never have
succeeded. In the other case, Johnston believed that the greater
good was to give his student an incomplete instead of rigidly
sticking to hisrule.

Johnston also stressed the importance of seeing students as
whole people, as opposed to simply becoming aware of their
cognitive traits. Teachers should recognize the role that morals
and values play in a student's life, he said, including the way
their religious beliefs profoundly shape those morals and
values.
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Fellow ESL professionals,

We have had a good year with Tennessee TESOL, and the
board has begun thinking about some ways we can better serve
Y OU, our members. We have made some progress, but we
are still working on bringing you regional workshops and

on further upgrades in our publication.

REGIONAL GROUPS

| left the board with some suggestions about re-activating the
membership and finance committees as described in our
congtitution. At the TESOL Convention in Tampa,
geographical sub-units of the state affiliates were strongly
encouraged. Thistype of sub-group: middle, east, and west,
may be one possible way both to increase our membership
and, at the same time, better serveit. Regional groups would
provide an organizational structure that could make those
regional conferences that we need so much an actuality.

To help all of these forward moves take place at afaster pace,
| have suggested that the board have aleadership and goal
setting retreat. If we make along-range plan, we can go so
much further without wasting our effort.

SERVICE

All this progress calls upon you, once again, to volunteer to
help your professional organization. Please let the board know
where, when, and how you want to serve. It's the members
that make TNTESOL the vital association it istoday. If all of
usdo just asmall part, we can become a much better and

even more influential organization.

When you volunteer to help your professional

organization, you raise the profile for yourself, your
profession, and the ELL populations we serve. | know you are
already over-worked every day — sometimes it seemslikeit'sa
24-7 job — but if we can somehow manage to create alittle
timeto advance TNTESOL —well all profit fromiit.

Thanks again! | have definitely been the one who grew and
learned this year as | have worked with the Board and served

S
>

Carry on!




Thistimeisavery crucial one for our profession and it isatime for
us asindividuals to realize this and to promote the population we
servein apositive way. Our English Language Learnersin
Tennessee need positive press, positive PR, and their position
needs to be raised in public perception.

The purpose of Tennessee Teachers of English to Speakers of
Other Languages, in our constitution, is as a scholarly and
educational organization, rather than a political one. 1 am not
talking about political action here. | am giving each of us as
members areality jolt that our population needs each of usto seek
ways to raise their perception in the local community. The
situation isas crucial asit has been at any time since | became
involved in TNTESOL in the early nineties.

In my small home-town newspaper, there were two articles on
immigration and one editorial on immigration the day | left for the
conference. The position of TESOL isthat with estimates of 11

million undocumented immigrants in the United States, there
are clearly challenges with the U.S. immigration system.
However, the issues are more complex than suggested by
many of the proposals currently being made in the U.S.
Congress. Solutions will not be reached by demonizing
immigrants and their families.

Draconian proposals such as building walls and turning
undocumented workers into criminals are not only
unworkable, but also contrary to the values of pluralism,
acceptance, and tolerance that make the United States such an
attractive country in which to work, learn, and live.

Furthermore, TESOL istroubled by proposals to penalize
those who offer assistance to undocumented workers and their
families. English language educators working with immigrants
and their families are focused on effective language teaching,
leading to high educational achievement for all learners. The
deepest responsibility of educatorsisto educate their students
well —not to police their students’ immigrant status.

TESOL values respect for diversity, multiculturalism, and
collaboration in aglobal community. The United States has
grown and prospered through the measurable and
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“Hello, everyone! Today, we are going to learn how to order food
in fast-food restaurants such as McDonald’ s or Burger King. We
will practice dialogue through role-plays and games. Hereis the
dialogue we need to practice. First, | want you to repeat after me.

A: What would you like to order?

B: | would like to order a hamburger and a cola.

A: Isthere anything else you would like to add?

B: No, thank you.

A: Isyour order for here or to-go?

B: | would like to have it for here. How much isit?
A: 1tis3.50 dallars. Thank you.”

Thisvignetteillustrates typical English instruction in Koreawhere
the second and third authors teach English in elementary schools.
The main text for alesson is an artificial dialogue focused on the
target grammar, i.e. “would like to”. English teachersin Korea
prepare lessons with role-plays, bingo, and grammar worksheets.
Students are supposed to memorize a given dialogue through
repetitive games and similar activities.

In Korea, studentsin lower grades usually respond to such English
instruction and activities with enthusiasm. Children learn English
through playing games, and it is fun for them since no games are

played in other classes. Asthey move to upper grades, they become

bored with the same type of games and activities designed to
practice situational dialogues. Asa result, they quickly lose
interests in learning English. We can hardly blame them.

The English-education paradigm popular in Korean elementary
schools is Communicative Language Teaching (CLT), which
stresses devel oping fluency by producing language, that is, output.
The focus on output, however, is not the path to fluency. Current

theory hypothesizes that fluency in producing language is the result
of language competence, and language competence is developed by

input, not output. CLT, in other words, leaves out the most
important aspect of language acquisition: comprehensible input
(Krashen, 1985, 2003).

In addition, in CLT, students are required to memorize oral
expressions. Students do not improve their fluency from
memorizing dialogs. The problems are familiar: to use memorized
language, one has to be in a situation nearly identical to the one
portrayed in the dialog. If, for example, students are not at the
laundromat, at the bank, at the airport, or have no reasons to

immeasurable economic, linguistic, and cultural contributions of
both documented and undocumented immigrants, and continues
to do so. As such, TESOL urges fair immigration reform
proposals that create pathways to citizenship and opportunities to
learn English. Problems with the U.S. immigration system will
only be fixed with equitable solutions that treat all human beings
with respect.

We as Teachers of English to Speakers of Other Languages need
to plan and promote positive events that foster tolerance and the

positive contribution that the immigrant population brings to our
communities. We need to make sure these events get publicized.

Find ways to engage families in the educational process.
Encourage them to come to school. Learn how to make parental
involvement amore integral part of your programs. Engage local
industry, business leaders, service organizations, churches, and
others who control community resources to design meaningful
programs for adult immigrants outside of school settings.
University faculty, promote your ESL teaching programs and
publicize the successes of your international students. We can
generate positive press for the group that we servein many more
ways.

The creativity, industry, knowledge, skill, and networking
connections are present in this organization to elevate the
perception of the immigrant community in Tennessee. Each one
of uscan find his own way to do thisin the classroom, school,
business, and community across this state and we can have an
impact on the immigration issues that have come to the forefront.

When we raise the public perception of the community we serve
in athousand little ways, we may be able to help turn this
emerging issue into an opportunity. We can tell the thousand
individual success stories that will help Tennesseans grow in
tolerance. Positive presswill help English speakers view
English language learners and their communities as a great
resource for diversity that we value and that will strengthen our
state.
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New! Houghton Mifflin English for Academic Success Series
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College Oral Communication 1-4
College Reading 1-4

College Writing 1-4

College Vocabulary 1-4

A comprehensive series that prepares students of English for
academic success in U.S, college degree programs, Essentials of
Teaching Academic English texts accompany each strand and
are available for purchase.

ORDER YOUR EXAM COPIES TODAY!

'g' For more information on these titles, or to cbtain examination coples

< Wisit our Web Site: esl.college.hmaa.com
+ Contact our Faculty Services Center by
3 Tel:(800) 733-1717 % 4019 or Fax (B00) 733-1810

TN TESOL is an active and vital organization and we encourage and promote all TESOL professionals. If you know
someone who would be interested, please let us know. We look forward to hearing from you.
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This past fall, people of the Southeast Region of TESOL were
treated to the largest Southeast Regional TESOL Conference on
record, with an attendance of 850 people. There have been
nineteen such regional conferences since the first Southeast
Regional TESOL Conferencein 1985 in Atlanta. At first, these
were little more than expanded conferences of the host affiliate, but
they have gradually expanded from a single plenary speaker and an
average attendance around 250 to a size and level of quality that
has few rivals. Things are going great, right? Wrong. Therisein
quality and scale has not been without its problems, both real and
potential, for the organization that produces such terrific
conferences.

Problems and solutions

* One relatively minor problem has involved interacting with
International TESOL. Why? Critically, because the regional
association is neither an affiliate of TESOL nor an arm of the
organization. Although TESOL has provided mailing lists and
generally given lip service to the goal of forming smaller (=less
expensive) regional conferences, its support has not included
providing for Regional Council meetings at TESOL conventions.

It has always been impossible to locate or schedule meetings of the
Council in advance of a convention (much less get in the official
convention program book).

This problem may yield to the changing attitude of TESOL toward
its affiliates, aswell asto the “TESOL Member Resolution on
Including Regional TESOL Councilsin the Program of TESOL
Conventions’, which was presented at the Myrtle Beach
Conference this past September. The goal of the Resolution isto
allow meetings of the regional councils of all such area
organizations to be scheduled as part of international conventions.

Two much more serious problems remain—both of these financial
and, so far, fortunately, just potential.

*  Thefirst was sharply highlighted at the 2003 Regional. Two
affiliates came to that New Orleans conference with major plansin
place to host SETESOL in 2004. Asit turns out, Tennessee
TESOL had been on the schedule to host in 2003 for several years,
with Carolina TESOL scheduled in 2004, and when no affiliate
was able to host in 2002, the hosting order was simply advanced by
ayear—a change in schedule that had not been shared with
CarTESOL.

The particular mechanics of that awful mix-up are not really
relevant; what isimportant here is that both affiliates came to New
Orleans in 2003 with dates, two different slates of experts already
committed to being plenary speakers, and two major hotel facilities
lined up. If CarTESOL '’ s hotel contract had already been signed--as
TNTESOL’s was--one of the two affiliates would have taken a
disastrous financial beating getting out of its hotel contract; such

2

contracts always have nasty penalty clauses. Even worse,
technically the individuals who signed the particular contract
would have been the ones legally responsible.

* The Regional organization has been exceptionally lucky to
have avoided a second, potentially disastrous, problem, also
financial. This past fall the conference site in South Carolina
was spared meteorologically by only a short distance and
period of time; since that time four of our states have been
devastated by hurricanes. Asthings stand, anatural disaster
could utterly cripple an affiliate financially. Itissimply
incumbent on usto find away to protect ourselves from the
financial meltdown that we have so far been lucky enough to
avoid.

How can we do so? Obvioudly, no document created by
SETESOL could possibly affect the potential for natural
disasters. But aformal organization for the region would
make it possible to spread unanticipated financial liability—
such as the cancellation of a Regional conference--over a
much larger number of people; it's a conference for al of us,
and all of us should shareitsrisk. The goa isto provide a
degree of protection for the individuals who give so much of
their livesin planning and carrying out SETESOL (not to
mention also establish a different relationship with TESOL).

This effort is not going into an existing organizational
vacuum. The affiliates in the SE Region (which have changed
over time) began work in 1988 on aformal organization for
the Region, and the final form of a Regional Accord was set at
the TESOL convention in 1990. Technically, this accord has
applied for the past fifteen years; however, the TESOL
organization of the state of Florida has evolved over the past
fifteen years, and Arkansas TESOL has returned to an active
existence (you know — the hosts of our Regional conference
thisfall in Little Rock), and none of this has any recognition in
the present Accord. While the Accord has flexibility and
provision for changes, none have been made; thus, at a
minimum there is aneed for organizational work, both to
correct the affiliate structure of SETESOL and also to create a
financially secure document.

It iswith these issuesin mind that various leaders of the
SETESOL éaffiliates propose a constitution for the

Region, which preserves most of the thought and design of the
original Accord. However, the organization’s administrative
design will be more clearly defined with respect to the
structure of its governing board, and financing will be made
available to support awebsite, an on-line newsletter, and
affiliate International TESOL dues. That’s right--the change
in the organization will create anew &ffiliate. The new
organization will give each member of any of our present
regional/state TESOL affiliates membership in a second
international TESOL -recognized affiliate organization,
SETESOL, at no personal expense to the individual member.

Each of the affiliates' Executive Boards should now have
copies of the original Accord, afirst draft of the proposed
“Constitution for Southeast TESOL"”, and minutes of the
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Regional Council meeting held in Myrtle Beach, al of which have
been posted on the SETESOL Listserv. Each respective affiliate
Board has been asked to discuss these issues and place each of the
documentsin its newsletter and/or on its website and listserv to
inform its members of the issues under discussion. In March, there
was ameeting of the Regional Council at international TESOL in
Tampa Bay, Florida, to reach afinal consensus on the Constitution.

The plan was to settle any details via e-mail before the
convention, and by the time SETESOL meetsin Little Rock in
November 2006, the document will have been presented to each
affiliate’ s Executive Board for a vote.

The Council invites the participation of anyone interested in such a
project via discussion on the SE Regional listserv, which you may
join with ablank e-mail message to seregional-
subscribe@yahoogroups.com.  Please take an active interest in
our regional organization and freely discuss issues within each
affiliate; opinions and suggestions are needed and very welcome as
this effort continues.
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apologize, they will not know what to say. CLT, obviously, cannot
equip Korean students with every possible situation that students
might encounter when speaking English.

Even if the actual situation is similar to the situation portrayed in
the dialog, the language used in the dialog typically does not fit. In
real life, no one at McDonald' s uses the language presented above
when taking orders. Most important, there is no content to be
learned. Instead of learning precisely what to say in uneventful
situations, learning about dinosaurs or snakes would be much more
interesting to young students.

The decision to anchor English-language teaching in Koreato CLT
needs to be revisited. Without receiving comprehensible input
based on content-rich material, language acquisition will not
happen. The Korean government has mandated that as of 2006,
math and science will be taught in English. Students will not be
prepared to learn math and science in English if pedagogy
continues to be based on CLT. For more effective English
education in Korea, we recommend content-based ESL instruction
and curricula (CBEIC).

The major tenet of CBEIC isthat it provides students meaningful
opportunities to receive comprehensible input that facilitates
language acquisition. Comprehensible input under CBEIC is
selected from content, or actual subject matter. The inherent
flexibility of CBEIC allows teachers to design lessons based on
students' English proficiency, age/grade, cognitive maturity, and
personal interests. Teachers can control the difficulty of the
language and complexity of the content to be taught by choosing
appropriate material. The strength of CBEIC isthe fact that it can
provide children with exciting and challenging content, and at the
same time stimulate language acquisition via comprehensible input
(see Brown, 2004, for more detail on CBEIC).

CBEIC isdelivered through thematic units that consist of sub-units
covering related topics. Teachers may survey students’ interests
before designing units. Based on students’ interests, teachers
decide content—the “what” part of the main unit. The main unit
can be based on a single subject or be multidisciplinary in nature.
The selection of content should be influenced not only by student
interest but also by the teacher’ s familiarity with the content,
comfort in teaching it, and, ideally, interest in and enthusiasm
about the content, and a comfort level.

The second author developed thematic unit lesson plans (TULPs)
entitled “Healthy Diet” for her second graders in Korea. She chose
three subunits to introduce the food pyramid along with nutrients
found in the basic food groups, and the sources of food. Asone
can see, teachers have afreedom and autonomy in “what to include
and to exclude.” The content of the unit, Healthy Diet, is
meaningful and relevant to the students’ daily livesand is
cognitively appropriate. Through this unit, students can learn new
and interesting content and content-specific vocabulary in addition
to conversational words used daily. The students will not only be
read to from interesting story books related to the topic of diet and
nutrition, but also they will read the books for themselves.

Reading research conducted on both native speakers of
English and second-language acquirers shows that reading
aloud to children is greatly beneficial for developing
students' language proficiency (Elley, 1998; Mason &
Krashen, 1997). Wide reading in the first and second
language has been shown to be extremely powerful,
resulting in improved writing, reading, vocabulary, spelling,
and, of special concernin ESL and EFL education,
grammatical competence. Another benefit of thematic units
is the ease of providing continuity, and of approaching a
topic from different angles. This provides natural review of
language, as well as concepts, and the repeating and
continuing context increases the comprehensibility of the
input.

For each sub-unit, teachers can include many different
activities. Some appear to be similar to CLT activities, but
there are important differences, e.g. students create
dialogues based on the characters of the book they read.
Most important, activities are not isolated but are part of the
presentation of atopic.

We present here the steps to take in designing TULPs:

1. Select the subject and the grade level, e.g., science for
third grade. As noted earlier, ESL/EFL teachers should
select subject matter with which they feel comfortable.

2. Explore textbooks and consult with mainstream
teachers to be further informed on content. Teachers
also need to factor in ESL students’ age, cognitive
maturity, interests, and personal background while
choosing content.

3. Select amain theme and set related sub-units. Under the
main unit, aminimum of three sub-unitsis
recommended in order to provide continuity and
background to deal with the complexity of the content.
There can, however, be more than three sub-units. It
should be noted that a sub-unit does not necessarily
correspond to a single lesson. Teaching a sub-unit could
take several lessons depending on the length of
instruction, size of the class, and/or the English
proficiency of the students (See Figure 1, p. 10).

4. Setinstructional objectives once sub-units are decided.
TULPs consist of content objectives, language
objectives, and learning-strategies objectives. Please
note that language objectives are not synonymous with
agrammar focus. They are related to reading and
writing aspects of language, e.g., “ Students will be able
to write different functions of nutrients,” or “ Students
will be able to apply reading strategies for
comprehension.”

5. Establish instructional procedures. CBEIC adopts the
procedures from the Cognitive Academic Language
Learning Approach (CALLA). There are five stages:
preparation, presentation, practice, evaluation, and
expansion (see Chamot & O'Malley, 1994, for details).
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6. Develop supplemental material s/books and collect
realiato be used in activities (See Figure 2).

Content-based ESL instruction and curricula offers so much
for ELLs and EFL students. It isthe teachers who have the
keys to bring such an exciting method to their students.
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How to Develop TULPs
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