The membership of TNTESOL is experiencing
unprecedented growth, and thus, our organization stands
poised for new beginnings and new opportunities! With a
record conference attendance of more than 400 in Columbia
(Kudos to Jean McMahan and her committee!), TNTESOL
has, within its membership, great potential for future
presenters, officers, members-at-large, mini-conference
chairs, grant recipients, and travel grant winners. Attending
many of the sessionsin Columbia, | became keenly aware of
the talent and leadership demonstrated by so many ESL
professionalsin Tennessee. | am excited by the active roles
that many are taking within our organization, and this
widening circle of participation translates into a stronger,
more vibrant professional organization.

Aswe step into new beginnings and new opportunities for
2007-2008, we must not forget those who helped to get usto
this exciting time. TNTESOL has been so fortunate to have
had excellent leaders who had avision for growth and
service, and | especially want to thank Beverly Hearn and
Danny Hinson for their encouragement, service, and
leadership—all par excellence! Their leadership should
serve as models for al of us. Yes, I'm stepping into BIG
SHOES!!

My challengeto TNTESOL membersis simple: Encourage,
Serve, and Lead. Asteachersin our field, all members
possess the ability to do all three. Teaching English to non-
native speakers seemsto “bring out” these teacher traitsin
the classroom, so | challenge you to extend them to our
organization.

Encourage

Where would some of our students be without
encouragement? Where would you be without
encouragement from colleagues and administrators? A little
encouragement can transform alousy day into agreat day, a
struggling student into a high achiever, and a good teacher
into a better teacher. Encouragement—we all want it and
need it. | challenge you to be a mentor, be an encourager

Continued on p. 2
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President , continued from p. 1

in TNTESOL. Encourage colleaguesto present a paper (maybe
with you), to lead a mini-workshop in your area, to volunteer to
help with a conference or mini-conference, to become a nominee
for Board member... Take a new member or a new teacher under
your wing and become his/her “cheerleader.” Like the turtle on
the fence post, we cannot reach new heights without some help
from others, and this help may just be aword of encouragement.

Serve

Teaching ESL isaservice job that has at its heart a sincere
passion for helping others. We teach non-native speakers
because we care, we bond, we empathize, we understand, we
hope, we serve. We thrive on seeing “lights go on” when a
student understands what we are saying. We delight in hearing
a student utter hisfirst complete sentence in English. We beam
when an ESL student outscores a traditional student on a social
studiestest. ASESL professionals, we derive great satisfaction
from serving and seeing the positive results of our service.
Trandate thisinto your servicein TNTESOL, and expect an
organization offering higher-quality professional development
for its membership.

- %, , + % It

Lead

Serving isleading, so the two go hand in hand. However, to
serve and lead effectively, ongoing professional development
experiences are key. Good leaders continually seek out
opportunitiesto learn, retool, enhance, and assess. Of course,
attending TNTESOL conferences and mini-conferences opens
doorsto new ideas in both theory and practice in teaching
ESL. However, so many other professional-devel opment
opportunities are available outside our state organization.
Carolina TESOL has invited TNTESOL members to attend the
conference that they are sponsoring in Asheville, NC, Nov. 1-
3. East TN folks, thisis at your backdoor! Deadline for
proposalsis August 1, and questions concerning the
conference may be sent to tesolconference@wecu.edu. The
Southeast Regional TESOL Conference will be held in
Louisville, KY, Nov. 29-Dec. 1 at the Louisville Downtown
Marriott and Convention Center. For questions concerning
this conference, contact SETESOL 2007 @hotmail.com. The
deadline for proposalsis June 30. Plan your request for
funding and begin saving your dollars for the 2008 TESOL
Convention in New Y ork City, April 2-5. If you’ve never
beento a“Big TESOL” convention, it'sawild but wonderful

Continued on p.4
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Thank you for the opportunity to serve as TNTESOL President
this past year. We had agood year, and | enjoyed serving with
the Executive Board to think of new ways that we can better
serve the members of TNTESOL. Progress has been madein
severa areas, but thereis still the need to continue to move
forward as an organization.

One goal for last year was to begin regiona workshops
throughout the state. East Tennessee board members planned an
excellent conference in Sevierville. Others of you are planning a
regional meeting for this coming year, and | encourage you to
o 5 < v = % 3 ) % make it apriority for your area of the state. Rggional meetings
N 1 "3 % ( give you another opportunity to share ideas with one another and
an opportunity to meet @ace to face@vith other colleagues.
Another major initiative accomplished this year was our
L eader ship Training Conference with Dr. Neil Anderson in
Nashville. This meeting gave the Board an opportunity to look at
our roots, our strengths, and our challenges as an organization.
The Executive Board has aready begun to implement some of
the ideas shared during the Leadership Conference that will
make our organization stronger and more effective in meeting
YOUR Needs.

Our new president, Judy Cleek, and the new Executive Board
will continue to work together to provide opportunities for
TNTESOL to meet your needs through future conferences and
training opportunities. Thanks again for the opportunity to serve
you this past year. It has been a great opportunity to learn from
and to work with an outstanding Board.
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President, continued fromp. 2

experience. Deadline for proposalsisJune 1. Formsare
available online at www.tesol.org/tesol.2008.

At thisyear’s TESOL Conference in Seattle, | had the
unforgettable experience of hearing Betty Azar in aplenary
session share her story of how she stumbled into the opportunity
to write agrammar textbook. She had been teaching ESL for
severa years, became dissatisfied with the grammar texts
available, and began developing and writing a massive collection
of grammar exercises for her classes. One day a publisher who
had heard about her collection appeared at her school and asked
if shewould be interested in writing a textbook. She responded,
“Who, me? I’'m just an ESL teacher.” Little did she know that
95% of all ESL textsarewritten by “just ESL teachers.”
Desiring to make enough money to carpet her living room and
maybe replace her worn sofa, she agreed to write “the blue
book.” From aleader in her classroom, Betty Azar became a
leader in thefield of ESL, her name now synonymous with ESL
grammar.

| share Betty Azar’s story to illustrate an unexpected but exciting
result of an ESL teacher taking advantage of a professional-
development opportunity to share what she knew. Out of
TNTESOL, we have had presenters at SETESOL and TESOL,
TESOL award winners, authors of published articles and books,
state ESL coordinators...and the list goes on. These members
recognized an opportunity to share what they know with a
broader audience, thus taking their leadership to anew level.
However, they all began by being ESL teachers.

In conclusion, never say, “I’m just an ESL teacher.” Say, “I’m
an ESL teacher; therefore, | can encourage, serve, and lead.”
Take dl of these traitsto anew level, and TNTESOL and our
entire profession will reap the benefits.

o $
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TennesseeESL Teachers@yahoogroups.com

The Columbia conference came at a great time. It was a much-
needed time for reflecting and learning from others. Plus the
evening entertainment was so relaxing. Very enjoyable!

Andrea Schroeder , Pigeon Forge Primary School

The conference was really interesting and useful for someone
new to thefield. | really feel that | learned alot in just a few
days. | thought it was a good blend of theory and practice. |
learned things that will fundamentally change the way that |
teach aswell as practical activitiesthat | can usein my
classroom on Monday. The presenter s were informative and
enthusiastic about being in Columbia. Everyone | met was
passionate about education and the students with whom they
are working.

Michelle Makus Shory

It was wonderful so see so many beautiful ESL facesin
Colomhbia, TN. What a great little town. | was especially
impacted by Ms. Hickman, the librarian. Someone should
write a book about thislovely lady. | was so uplifted by the
presenters. | am sooo excited that next year Memphis will host
the ESL Conference. Todd GoForth did an excellent job in
whetting our appetite to come to Memphis. Hopefully we can
extend the invitation to ESL teachersin Arkansas, Mississippi
and other states surrounding Tennessee.

Luciana Balla, Memphis City Schools

| enjoyed this conference in Columbia, Tn. It was very
interesting and | enjoyed meeting Mrs. Hickman and her
husband. The author, Carmen Agra Deedy was fantastic! The
sessions were very good as well---the math and science
sessions wer e helpful since thiswill help our kids' grades and
test scores. Also, | was glad to see my former professors.

Mark Horton, Seymour Primary, Middle, and High School

I’ ve only been teaching ESL full-time for the past two years, so
| have alot to learn, but | have LESSto learn after this great
conference. Jean and her committees did a super job of
organizing and carrying out their MANY jobs, the technical
support at CSCC was wonderful, and the presenters | heard
were excellent. And how about Carmen Agra Deedy? WOW!
Thanks to everyone who made it a special three days for all of
us. I’'mlooking forward to seeing many of you in
November/December at SETESOL and next year in Memphis.

Nancy Mullins McNeal, Warren County Schools, ESOL Department

Continued on p. 6
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A successful teacher is one who strives to take what they know, blend
it with identified needs, and mix in their experiences in order to craft
anew goal or even anew direction in their career. The result can be a
few carefully planned turns as situations present themselves. New
goals arise from these experiences and from a desire to seek solutions
to the needs that have been identified. Goals are dynamic in that they
affect each other and help define the next step in one’s professional
and personal life. One particular situation many years ago had a
significant effect on my decision to change careers and focus on a
new set of goals. While working as a Registered Nurse, | went to
Gaza City for one month to work with nursing studentsin a mission
school and hospital. This experience in 1987 was my introduction to
what | learned much later was ESP in an EFL setting. Shortly after |
returned from this volunteer experience, | attended atraining
workshop and started teaching conversational ESL classesin church-
based programs. | continued working as an RN, but my focus
changed when | joined TESOL and began to think about a
professional ESL - teaching career.

During graduate school many years later, | realized | wanted to use
my nursing experiences and background in the health sciencesin my
new career. At that point, | learned about the field of ESP and
realized | had already been exposed to it in Gaza. The nursing
students in the program had to learn English in order to attend the
school. They first learned general-purpose English and on this
foundation they were able to acquire, through instruction and
practice, the specific-purpose English they needed in the classroom
and in the hospital. An ESP class consists of a group of learners who
have in common a need for highly specialized language, such asin
the field of nursing.

After graduate school, | started my new career in the Intensive
English Program at the University of Memphis. A short time later, |
learned there was a need for an ESL (ESP?) class for international
postdoctoral researchers at UT-Memphis. But even though the need
had been clearly identified, it was not so easily met. | would have to
take afew turnsin this career before | could work on a solution, but |
had avision.

The next turn occurred during the San Antonio TESOL in 2005 when
| met acouple of individuals. The first was a staff member from the
English Language and Culture Institute (ELCI) at the University of
Alabama— Birmingham (UAB). This encounter led to an opportunity
to design and write an ESP course for a group of nursing professors
from Chile. They were going to be at UAB in mid- January ' 06 for a
month of professional development and intensive English instruction.
When | submitted the course to the ELCI director at UAB, | had
crafted more pieces into my professional puzzle by blending the
experiences of my first career into my new career.

The second significant contact in San Antonio came when | attended
an ESP presentation about a pilot training program for international
post-doctorate researchers at Indiana University — Purdue University
Indianapolis (IUPUI). One of the presenters was Dr. Bill Rozycki
who gave avery brief commercial for the ESP Institute at [UPUI.

Further investigation revealed
that the institute consisted of two
graduate courses taught in an
intensive two-week period by Dr.
Rozycki and Dr. Ulla Conner.
The courses were an introduction
to the historical and theoretical
background of ESP and instruct-
tion in setting up abasic ESP
program. | knew this specialized
training would have a positive
impact on my new career.

>

Later that year, my supervisor at |1El, Lisa Goins, asked meto
develop apilot course for post-doc researchers at UT-
Memphis. | completed the development of the course and
taught it in April '06. However, as | was devel oping the
course, | contacted Dr. Rozycki to tell him of my plansto
attend the ESP Institute in the summer and also to ask him for
some advice about the course. After offering some helpful
instruction, he suggested | use the pilot course and the course |
wrote for the nursing professors as my required projects for
the ESP Institute. | could continue to work on and improve
them as | learned the specifics of ESP instruction.

With scholarship monies from TNTESOL's Gundi-Ressin
Fund and additional monies from IEl, | attended the ESP
Institute in Indianapolis. During the course of study, | learned
that the primary focusin ESPis to identify the specific
language needs of the learner and to know the target skills and
activities in which this language will be used. The ESP class
should be designed around those needs and have a practical
outcome. Therefore, needs analysis plays asignificant rolein
the development of an ESP class, whether it isworkplace,
professional, or academic in nature.

The week after my return to Memphis, | met with two
individuals from the office of Academic Programs at St. Jude
Research Hospital to present my plan for an ESP class. From
this meeting, | learned that they believed the focus of the class
should be on listening-speaking skills. Thiswas proven to be
the case as | reviewed the completed needs analysis. | wrote a
proposal for the course which led to a contract. | then
developed and taught the first ten-week course, Listening and
Foeaking as a Professional, for twelve postdoc researchersin
thefall of 2006. The course was repeated this spring with
another group of 12. Recently, St. Jude completed their budget
for next year and the course will be taught again in the fall and
spring semesters.

The need for ESP instruction is growing in virtually all aresas;
workplace, academic, and professional. According to research
by Dr. Ulla Connor, more than half of the postdoc researchers
in the United States are from other countries and, “Linguistic
and cultural factors affect the ability of international postdocs
to function in their positions.” Thereis atremendous need for
language instruction and cross-cultural communication
training in the postdoc community and | am challenged to
direct my focus and efforts into helping meet some of those
needs.
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Just wanted to say that the conference in Columbia was great!
All their information was wonderful! Hats off to Shelby
County! We love the web sites! They have worked hard and
then just shared all the information with many of usl MANY

Thanksto all of the people from across the state who have
been emailing me to offer to help with TNTESOL 2008 in
Memphis. It looks to be one of the best ever. If you are
interested in being a planning/volunteer stakeholder in this
conference, please email me at tgoforth@scsk12.org. We want
all membersto be involved. Memphis looks to be an exciting

site with all of the fabulous restaurants and exciting nightlife

THANKS!!! Dianna Zadeh in Warren County — Their after-
downtown. Mark your

school programming has really inspired me. | hope that our
county will allow us to have ESL after-school programsin the
future. 1 amlooking forward to Memphis!

Paula Pippin, Sweetwater

Columbia surely offered TNTESOL more than a colorful
history of mules. The evening activities were relaxing
pleasures. Jean and her team did a great job! We were more
than pleased with the room and facilities for our presentation
“How to host a mini-conference.” Hopefully, the idea for
regional mini-conferences will grow. This has been requested
for along time. They offer another way for usto help each
other in this growing ESL world.

114

TN TESOL is an active and vital organization and we encourage and promote all TESOL professionals. If you know
someone who would be interested, please let us know. We look forward to hearing from you.
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Have you ever wondered about the field in which we work? How
did TESOL begin? How did it evolve into the vibrant discipline
that existstoday? A brief outline of the origin of the TESOL
organization tries to answer these questions.

After WWII, specialized language-teaching programs emerged in
American universities, primarily for foreign languages, but also
impacting the field of English as a second language. A founding
member of TESOL, James Alatis (2004) states that English
language teaching became a major endeavor after World War |1
due in part to large numbers of foreign students arriving to attend
American university programs in pursuit of academic studies. With
more than 90,000 international students enrolled, Alatis recalled
that it soon became apparent to college administrators that these
students needed special English instruction to succeed in their
coursework. Hence, English language-teaching programs began
appearing at American colleges and universities.

Beginning in the 1960s, social reform and interest in developing
countries led to volunteer projects, which in turn, accelerated the
growth of language teaching as afield. On October 14, 1960,
presidential candidate John F. Kennedy made a speech to 10,000
students at the University of Michigan, issuing a challenge to
“serve their country and the cause of peace by living and working
in the developing world;” then, six months later, President
Kennedy signed an executive order creating a program with those
goals called the Peace Corps (http://www.Peace Corps.org).
Kennedy’ sinitiatives in social reform and peace, both nationally
and globally, were joined by other groups such as Vista
(Volunteersin Service to America), now known as Americorps
Vista. In 1964, President Lyndon Johnson created the service
program as away to tackle the issue of poverty aswell as to meet
critical needsin education and other areas. Along with
missionaries, these groups added to the growing number of
language teachers, not just teaching English, but working to make a
better world. The importance of these groupsin relation to English
language teaching and TESOL cannot be overstated.

By the Civil Rights erain 1965, immigration quotas from recent
years were found to be discriminatory and were halted by President
Johnson’ s signature on the Immigration and Naturalization Act,
thus opening doors to immigrants from Asia, Latin America, and
the Caribbean (Nasser, 2006). In arecent USAToday article, a
senior demographer for the Population Reference Bureau remarked
that the 1965 Immigration and Nationality Act “was probably the
single most important demographic event of the last 50 years”
(USAToday, July 7, 2006, p. 6A), for it changed the provenance of
new immigrants. Many new arrivals speak little or no English,
requiring resources and assistance to learn the language. Asa
result, since the 1960s, another group of TESOL professionals has
come to the forefront of English language instruction, namely,
English language teachers working in U.S. elementary and
secondary schools (Alatis, 2004).

In the early 1960s, language professionals in various fields
acknowledged a need for a professional organization
devoted entirely to the field of teaching English as a second
language. Alatis (1987) cites the origin of TESOL
(Teachers of English to Speakers of Other Languages) from
five professional organizations dealing with various aspects
of teaching English to speakers of other languages: the
National Association for Foreign Student Affairs (NAFSA),
the National Council of Teachers of English (NCTE), the
Speech Association of America (SAA), the Modern
Language Association (MLA), and the Center for Applied
Linguistics (CAL). From these groups, representatives met
to discuss, and ultimately create a new organization devoted
solely to teaching English to speakers of other languages.
Thefirst ESOL conference was held in Tucson, Arizonain
May 1964, followed by the inaugural conference of TESOL,
in March 1966, in New Y ork City.

Beginning with 700 participants at the 1966 conference, the
organization today supports the profession with 13,955
registered membersin 128 countries through a scholarly
research journal, a quarterly magazine, a provision of
standards set for language programs, TESOL summer
institutes and an annua convention (www.tesol.org). Voted
Executive Secretary of TESOL during the third annual
conferencein New Y ork City in 1966, Dr. James Alatis
served many years on the Executive Board and became a
noted pioneer in the organization, especialy when it was
beginning to form an identity as the group solely concerned
with English as second language teaching.

Later, in“The Past as Prologue,” Alatis (1976) revisitsa
picture of aprofessional organization on the tenth
anniversary of TESOL. The executive secretary, acting as
historian, recounts history and details growth of a profession
to that time. Alatis rhetorically asks the role of TESOL,
states avision for the future, and deems what is unique
about the profession. Suggesting that “TESOL was created
out of professional concern over the lack of asingle all-
inclusive professional organization which would bring
together ESOL teachers and administrators at all educational
levels’ (1980, p. 39), he describes afield of great vitality,
youthfulness, idealism, and a sense of social mission
distinguishing it from other professions. The articleisa
snapshot in time as told by one of the pioneers of TESOL,
aswell asaleader in teaching English as a second language.
Who are TESOL members? Alatis (1987) replies:

We are elementary teachers; we are returned
Fulbrighters, and we are teacher educators; we
are Peace Corps volunteers, and we are studentsin
the process of obtaining a master’s degree; we are
applied linguists and researchers; we are teachers,
counselors, and friends to immigrants and
refugees,; we are secondary- school teachers and
materials writers, we are program administrators

and testing experts. (p.17
gep (p17) Continued on p. 8
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Whether working with children or adults, university colleagues,
central-office personnel, immigrants, migrant workers, or
researchers, TESOL professionals |ead others toward the goal of
English language development. Truly, few professions offer
such awide range of locales or people with which to work;
moreover, few professions present such opportunities for making
adifference. The next time you go to work, be proud that you
belong to the TESOL field!

Alatis, JE. (1976). The past as prologue. TESOL Quarterly, 10, 7-18.

Alatis, J.E. (1980). TESOL and other professional organizations: the
language connection. On TESOL ' 80: Building bridges:
Research and practice in teaching English as a second
language. Washington, DC: TESOL.

Alatis, JE. (1987). The growth of professionalism in TESOL:
Challenges and prospects for the future. TESOL Quarterly, 21,
9-20.

Alatis, J.E. (2004). Paper presented at the International Association of
World Englishes
(IAWE), Syracuse University, Syracuse, New Y ork. Paper
retrieved October 19, 2005 from
http://www.scholar.google.com

Clemeslll, G.H. (1999). A tribute to American ESL pioneers. ESL
Magazine, 2,8-13.

Nasser, H. (2006). A nation of 300 million. USAToday, July 7, 2006,
pp. 1A and 6A.



| had the pleasure of presenting my TNTESOL ‘06 session
(Teacher and Student-Friendly ELL Aerobics) at both SETESOL
in Little Rock in November 2006 and at TESOL in Seattlein
March 2007. Essentially, the presentation consisted of some of
my absolutely personal favorite activities that | have successfully
used with ELL students all over the world. Some of them are
original, and others have been borrowed from other L2 educators
and modified by me. Most importantly for the classroom ELL
teacher, ALL can easily be adapted to accommodate students
different levels of language proficiency and developmental
levels. Inthisshort article, divided into three sections, Warm-
Ups, Manipulatives, and Grammar Exercises, | will briefly
highlight snippets from the presentation which can be found in
its entirety online at: https://web.utk.edu/~wiley/

Warm-Ups

Action Initiatives: The teacher drills a question and answer
sequence to be used by the students (e.g., Q: What time did you
get up thismorning? A: | got up at_X o’ clock”). Then, the
students are given 2 minutes to arrange themselvesin order in a
line, according to the sequence. Variations. students can get in
groups of favorite foods, TV shows, music groups.

Crazy Auction: The teacher auctions-off an item (with the price
out of sight of the students) giving the range of the potential
auction price of theitem. Studentsthen call out, one at atime, a
price. The teacher repeats the price called out, and then says,
“more” or “less’ until theitemiswon. Thisisan excellent
auditory exercise and practices math extrapolation skills.

Typewriter: Asthe students walk in the room, they are given
letters (use extra vowels) written on file folders. Then, the
teacher calls out aword and the students can hold up their letters
in the order that the word is spelled; each student, essentialy, is
atypewriter/keyboard key. Variation: ESP typewriter---Tell the
students that you are thinking of an article of clothing (for
example)...one that isworn on ahand. Then, ask the studentsto
mentally communicate with each other (NO talking is allowed)
asthey get up out of their seatsto stand up in the order to spell
the word.

Give Me Three!: Select acategory of commonly-used
vocabulary (i.e., weather, clothing, body parts). Ask the students
to write down three items from this category in avertical line.
(YOU, the teacher, have already written down three items. Y ou
then ask individua studentsto slowly read out loud their three
items. |F any of their three items match any that you have, the
student receives one point for each item. IF any of the items
perfectly match the order of Y OUR three items, then, the student
receives two points for each item that isin the same order on the
student’s paper asit ison Y OUR overhead. Continue this
activity until the students have guessed both the identical items

AND exact order that you have on your overhead.

Manipulatives: (Templates/visualizations for these and
others can be found on my website.)

The Smoosh Book: This makes a personal book with
seven pages out of an 8 %2" X 11” piece of paper---perfect
for individual, groups of seven words, same
topics/categories (i.e., sports, clothing, weather). The
pages can be illustrated AND the book is reversible!

Flip-Flop Book: Use this book (see Website) to create
sentences, pictograph stories, or even practice basic math
problems!

Personal Clocks: See Website for directions for making
these. Practice asking and telling time with these little
clocks. Begin with receptive skills (e.g., “show me 10

o' clock” or, “show me what time you get up in the
morning”) and then work on expressive skills.

Paper Cell Phones: Use these to simulate conversations.
Thisis aso awonderful activity to re-cap yesterday’s
lesson in awarm-up activity OR to use asaclosurein a
lesson.

Flip Sticks: Make a class set of these following Website
instructions. Students can flip one side up for YESthe
other side for NO; one side for SNGULAR the other side
for PLURAL; one side for UNDERSTAND the other side
for DON'T UNDERSTAND. In this way, the students are
actively engaged throughout an activity.

Grammar:
% 8 +0 ( % %
1% E% * % | "3
(5 % , * onthefirstlist, writea

Continued on p. 10
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ELL Aerobics, continued fromp. 9

subject pronoun, noun, or aname. On the second list, write a
verb. Thenroll the first die, and then the second. The students
must match up the first number with the subject pronouns, noun,
or name listed for that number with the proper form of the verb
that appears next to the number on the second die. Different verb
tenses can be used. The number of dice can be increased. A
third die, for example, can represent a direct object.

Human Orchestra: Phase One: Write a sentence on the
overhead, chalk/white board. Keep it smple but include a
subject, very, adjective, and direct object.

(e.g., | lovethisclass and theteacher. | hope to make a good
grade because | am a good student.) Also, write on the board,
subject: raise left hand; verb: raise right hand; adjective: raise
both hands; direct object: stomp feet. Then, read the sentence out
loud, very slowly. Asyou read each word, the students must
raise their hands or stomp their feet, depending on what part of
speech isbeing read. For beginners, you will need to color-code
and/or other-wise designate what part of speech iswhat (e.g.,
circle the subject; put a square around the verb). Phase Two:
Create an original and fun paragraph. Then, assign as many
different parts of speech to amusical or percussion instrument.
As the students read the sentences out loud, slowly, volunteers
with awood block, atambourine, a pair of finger cymbals, play
their respective instrument as their designated part of speechis
being read out loud. The teacher can lead the orchestrawith a
baton.

Fridge Art: Thisis another neat way to practice spelling (in
addition to the typewriter game already mentioned). Have the
students create a picture of an object by printing the name of the
object in the shape of that object, using as small of a printed
word as possible. Therefore, a picture of an eye can consist of
50 small printed eyes which, when written together, actually
resemble an eye.

Text-Messaging: The teacher creates a cryptic telegram-type
message (e.g., send $$$$ quick flight Saturday need $700 go
home). The students then make this message into complete
sentences. Once you do one for the students, have them do their
own text messages.

Dear John/Nicole: Find a short article from a newspaper,
grocery store Hollywood periodical. Copy the picture with it and
turn it into an overhead transparency or a PPT dlide. Then,
create aDear X letter, leaving out strategic words. Y ou may
wish to incorporate a modified —cloze activity with this, with or
without a choice of words from which the students can choose;

you may also use aword bank at the bottom of the page.
Make this activity fun. It can be whole group, a small
group, adyad, or an individua activity.

Whole Group Composition: Select a picture from a
magazine. Post it on awall or a chalk/white board. Put
pieces of paper around the picture with single word titles on
each piece: nouns, verbs, adjectives, objects, adverbs. Then,
the students take a marker and take turns going to each list,
and each student adds aword to each of the listswhich is
appropriate to the picture. Then, on alarge piece of butcher
paper, individual students write a short composition ONLY
using the words generated by the entire group. Variation:
teacher can supply the words on each list.

Micro-Log: Create a no-more-than 10-sentence paragraph
on aplace, person, or an event. (The paragraph, when read
slowly, cannot last longer than 60 seconds.) Use short
sentences and no more than 10 new words. Make a graphic
illustrating the paragraph; keep it very simple. Then, read
the paragraph to the students, pointing to the different part
of the graphic for emphasis. Repeat this several times.
Then, when you're ready, repeat the paragraph, pausing for
the students to help you fill in the missing words. Then,
show the paragraph on an overhead (be careful that you are
using no smaller than 24-pt. font) with selected words | eft
out (cloze activity). You can have a choice of the words, in
parentheses following each blank. Then have the students
help you recreate the paragraph. Show the same slide, but
this time, have aword bank on the bottom of the page.
Practice the paragraph. Then, show the same slide without
the word bank on the bottom of the page. Finally, show the
graphic and challenge the students to recreate the micro-log

paragraph.
Please see my Website for complete descriptions of and
templates for the above activities/manipul ative and some

bonus itemsincluding a simple Celsius to Fahrenheit
conversion formulal

Press Conference: Have a student be a celebrity (deceased
or living, male or female). ALL of the other students are
newspaper reporters. Each reporter stands, and asks the
celebrity a question that can only be answered in 10 words
or fewer by the celebrity. (All others are taking notes.)
Then, after the press conference, the teacher asks the
students what happened. They recreate the story in 3
person. Then, the students write a summary of the press
conference for their newspaper columns with their bylines.

Emotional Dialoging: Dividethe classin half. Each half
must say their line of the dialogue with an emotion (i.e., sad,
happy, afraid, anxious). Then, each side saysitsline of the
dialogue with the other half’s emotion. Do this four times!
Injust afew minutes, the students will have practiced the
dialogue 8 times, within a couple of minutes! Variation:;
students can stage whisper their lines, use afalsetto or bass
voice.
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Recently, two articles dealing with plagiarism among ESL
students drew my attention. Sowden (2005) discusses that ESL
students' different cultural backgrounds make it hard for them to
adapt themselves to new Western concepts of plagiarism and
often hinder them from creating their own ideas. This problem is
especialy common in Asian countries such as China and Japan,
where copying and reproducing others' work is not considered
an ethical problem, but rather “avirtue: producing what you
know to be correct” (Sowden 228). Responding to Sowden’s
article, Liu asserts that plagiarism is not acceptable in China any
more, and there could be other factors, e.g., language proficiency
and/or lack of writing skills, motivating ESL studentsto
plagiarize. Regardless of a conflict of opinions, Sowden and
Liu suggest important implications for helping ESL students
eliminate such problems. However, another important aspect of
thisissue must be addressed: dealing with students' intentional
plagiarism.

Why do they plagiarize?

Many researchers have tried to answer this question. Students
unintentionally plagiarize when they are unfamiliar with the
conventions of giving credit to others’ work (C. Park 479), or

))

when they have different attitudes toward plagiarism
caused by their different cultural backgrounds (Robinson
15-16). To combat unintentional plagiarism, ESL
teachers are encouraged to teach the rules for
paraphrasing, citing with proper quotations, and creating
lists of references, and to explicitly teach Western beliefs
regarding intellectual property to ESL students who are
coping with this new world (Robinson 16-17).

Dealing with intentional plagiarism, however, is more
problematic. Students' intentional academic dishonesty
occurs when they want to get a better grade, feel pressure
because of the short time given to them, and have a
negative attitude toward their teachers and classes (C.
Park 479). The most noteworthy aspect is that, as pointed
out by Davis and Ludvigson, they are easily tempted to
deceive their teachers when they know their cheating may
not be easily detected, and even if so, they would not be
harshly punished by teachers (C. Park 480).

Reflecting on my personal experience as an EFL student,
Davis and Ludvigson's remark is quite true; at least that
was my experience in Korea. | remember when | wasa
college student, | copied several paragraphs from a book
to report on an issue in physical education, afield to
which | was completely new. | knew my classmates
would do the same — select a book, copy it, and submit it
in afancy folder. |1 am amost certain the instructor
noticed plagiarism in my essay at that time, but she did

Continued on p. 12
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not show any concern about it. | was so used to sharing
assignments with my friendsthat | did not feel any guilt in copying
others work or letting them use mine. That was more than ten
years ago, and | hope there have been changes.

Some changes have occurred. Searching for articles related to this
issue, | happened to read a Korean newspaper article, titled “Korea
University Develops Anti-Plagiarism Program,” reporting that
Korea University, one of that country’s prestigious universities, has
developed an anti-plagiarism program, which seems to be similar
to electronic plagiarism detectors used by many American
universities. The good thing is that Korean universities have begun
to see the seriousness of the situation and to make efforts to reduce
students' plagiarism. However, what still concerns meis that they
seem to be eager to detect only the traces of plagiarism rather than
find ways to help students understand the importance of
maintaining academic integrity and conveying the author’s
originality.

Areonly the different cultural backgrounds of ESL students
responsible for making them potential plagiarizers?

Living as a part of the global village, ESL students who seek to
defend their intentional plagiarism by saying that they are “new” to
Western cultures and/or that plagiarism is acceptable in their
culturesis no longer excusable. AsEvansand Y oumans observein
their study of ESL writers, understanding Western notions of
plagiarismis not a challenging task among ESL students who have
similar definitions of plagiarismin their own countries (51-52).

| know an ESL student who often visits web sites from her home
country in doing her writing assignments. Sheisfully aware that
she should give credit to others' work when borrowing an author’s
ideas or words. However, when she gets an idea from sources
written in her first language, she does not seem to bother giving
citations. Once she proudly said that she got an A on an
assignment to write a poem for which she trand ated the words of a
popular song written in her first language into English. She knew
that her teacher, who does not have any knowledge of her first
language, would not be able to detect her plagiarism.

What should ESL teachersdo?

The atmosphere in which plagiarism was implicitly allowed in
schools in the past resulted in an increase in students’ plagiarism.
As Dant argued, “Plagiarism may flourish because many teachers
do not attack it, and some even encourageit” (81). Making this
problem worse now are the climate in schools where students are
engaging in intense competition to get higher grades (Willen 56)
and their growing insensibility to ethical concerns. Current society
encourages students to try to get higher gradesin school, which is
often associated with the likelihood of future successes, and as a
result, more students feel pressured by assignments that require
skills beyond their abilities (Willen 56-57).

In this situation, the struggles ESL students face are much bigger
than we expect. They may feel a greater sense of oppression under
the burden of competing with American students and

demonstrating alevel of achievement that corresponds
with their parents higher expectations. Thus, besides
trying to understand ESL students’ different
perceptions of plagiarism, ESL teachers should identify
individual students’ problems more carefully. They
may not have enough language proficiency to fulfill a
given task, causing them choose to steal others’ work
hoping not to be caught. Easier and more convenient
access to internet sources puts them in a position to be
more easily tempted to cut and paste what they think is
good to use. Commercia web sites selling papers are
flourishing, and even some are advertising that they can
create a“new” essay, which makes students feel safer.
Therefore, before assessing ESL students' work based
on strictly fixed criteria, active communication between
the teacher and students would make it possible for the
students to understand the objectives of the course
assignments (Leask 195) and the learning outcomes
expected to be gained through the process of learning.
Teachers need to ask students a simple, but important
question, “Why should plagiarism not be allowed?”’

One might wonder why ateacher should spend his/her
time and energy dealing with students' unethical
choices and argue that only strict regulations such as
probation and suspension can control their dishonesty.
However, if the problem is still growing, regardless of
efforts made in past decades, it istimefor usto
reconsider it and start again from the basic question.
The important thing is not to be awinner in playing
“hide-and-seek” but to enjoy the game together.
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There have been many questionsrelated to the new
assessment tool chosen by the State of Tennessee. We
will be using the English Language Development
Assessment (ELDA) by M easurement Incor porated. |f
you have specific questions, you may contact our new
ESL Assessment Consultant, Paula Gaddis at
paula.gaddis@state.tn.us.

Q: Why does Tennessee have a new test for ESL students
thisyear? We've only used the CELLA for two years.

A: The State requires that bids be accepted through a
request for proposal. Tennessee does not allow for asole
source provider.

Q: What isthe new test?

A: The new assessment tool isthe English Langauge
Development Assessment by Measurement Inc. It isatest
for grades 3-12, but an observational inventory for grades
K-2.

Q: Why was ELDA selected?

A: There were five independent readers for the RFP who
knew nothing about the cost in addition to a contract
attorney who looked only at the cost. The readers rated the
proposals and then those results were tallied and added to
the cost. During the process, there was no communication
between the people working on this team.

Q: Isthe observational inventory valid and reliable?

A: The statistics show that it is. Also, thisisamore
realistic and comfortable way to access the younger child
who has not be exposed to testing to the degree that the
older children have. Most classroom teachers can tell you
the majority of theitems on the inventory just because the
items are indicative of good teaching and necessary for
success in aclassroom for the child.

Q: Isit not extremely subjective to allow ateacher
to judge the items?

A: The person doing the assessment inventory is
working from arubric. Realy, thisisno more
subjective than the teacher who islistening to the
responses and scoring the answers. That aso has an
element of subjectivity init. Q: Will Tennessee be
changing tests again soon?

A: Tennessee will be using the ELDA for 5 years.
We have along term contract which will alow usto
gather longitudinal data.

Q: When isthetesting window?

A: Unfortunately, the testing window this year is
from April 30to May 11. Tests must be mailed
back on the 18". For the spring of 2008 through
2011, the testing window will be March.

Q: Do we usethe ELDA for intake?

A: Measurement Inc will be developing a placement
test for Tennessee, but it till not be ready until
January. You may use either IPT or CELLA. If you
have another test you wish to use for intake, you
must send this information to jan.lanier@state.tn.us
and | will respond as to whether or not your
aternativeis allowable. Thiswill provide me with
proof that you had the assessment approved, and
you proof that | approved it.

Q: Could we not just keep the left over ELDA and
use the for intake? That way the students would all
be assessed with the same instrument.

A: We need to help Measurement Inc. keep ELDA
secure. Without the security protected, we cannot
keep the integrity of thetest. Thisis our assessment
tool for five years and we want to yield the best data
for usto use.

Q: When will schools get scores?
A: Scores are due in the summer. We will be

sending more information to the Title 111
Coordinators asit is available.
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