Dear Fellow TNTESOL Members,

Mesmerized by television coverage of the unbelievable
destruction in Louisiana and Mississippi, | sat for hours
on the sofa with tears streaming down my face. After the
initial shock, | joined others in responding to the crisis,
hoping my small efforts, when combined with those

of millions of others, would make a difference. Some
hurricane evacuees landed in Jackson; they had to travel
this far north to find a town where all the hotel rooms
were not filled. Now we are phasing these evacuees into
jobs, into schools, and back into the stream of daily

life. At school the student evacuees are in shock, having
lost family members, friends, community ties, and
material goods. They are in a new culture: West
Tennessee, with different priorities, traditions, activities,
and even a different accent! For many the routine of
school is a welcome distraction from thoughts of their
recent losses and trauma. Compassionate teachers and
community are taking them in, comforting them, meeting
them where they are, trying to understand, and
beginning to build on what they bring with them. Let's be
sure to recognize and thank community members and
educators who have opened their arms to these
newcomers and helped them start over again.

This kind of combining compassion, comfort, assistance
in adjusting to a new culture, and still teaching what they
need to know, in the midst of it all, is the kind of work
that ESOL teachers have been engaged in for years.
Hopefully the Katrina relief experience will grow the
community of compassion to include many teachers;
hopefully it will help all educators understand the
comprehensiveness of the role that we as ESOL
teachers play as we continually try to integrate those
who speak other languages into our schools and
communities. Let's find and share ways for ESOL
students to assist the evacuees, as they themselves
have been helped. Those who give always benefit more
than those who receive.

The recent hurricane fury made
me a bit preoccupied with the
SETESOL conference at Myrtle
Myrtle Beach on the South

*ﬁ\ Carolina coast in the height of
I Hurricane season, September
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22-25. However, everything turned out fine; by all accounts,
it was a great meeting. Frank Leach and Jan Lanier were
part of a committee that went there to present a proposal to
the state affiliates which form Southeast TESOL. This
proposal would have given the southeastern states a chance
to vote and formally affiliate the Region with International
TESOL. At present an "accord" rather than a constitution
defines the SETESOL organization.

That group did meet, and it made progress, although not in
the way we had initially intended. Instead of approving a
constitution, a resolution was drafted to present at TESOL
this spring in Tampa. This resolution asks International to
clarify the benefits and responsibilities of formal affiliation.
Although not the step that was expected, the resolution is
definitely a step in the right direction. We need more
information before we decide to affiliate formally. It may
even take a couple of years before an agreement can be
drafted, formalized, and voted on.
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Come on Board!

And now for a completely different topic! Remember the old
typing exercise, "NOW IS THE TIME FOR ALL GOOD MEN
TO COME TO THE AID OF THEIR COUNTRY!"? Well, don't
date yourself by answering that question! But truly, it is the
time for you to volunteer if you would be willing to serve on



the board of Tennessee TESOL. That is our policy-setting
our policy-setting group which meets 3-4 times yearly. If
you would be willing to attend these meetings and give
serious thought to what to what would be best policy for
TNTESOL professionals, educators, students, and
communities in the state of Tennessee, and also to work to
make those outcomes a reality, please send your name to
me at e-mail LHearn@charter.net or snail mail 558
Wallace Rd., Jackson, TN 38305. You may also send
those to Diann Nance at diann.nance@cmcss.net. You
will be asked to fill out a biographical form for the ballot
which will be presented at the spring conference in
Gatlinburg. At that conference, with the help of other
board members, we plan to present a leadership-
development workshop for those of you who want to find
out more and who are considering becoming more
involved in the future. | hope this leadership workshop will
become a TNTESOL tradition and that it will produce many
newly-involved board members. Every organization thrives
on fresh energy and new ideas, and you may be the very
person whose ideas we need the most, so take advantage
of this opportunity to become a bit more involved in
TNTESOL.

THANKS FOR ALL YOU DO FOR ESOL IN TENNESSEE!

Beverly J. Hearn
President, TNTESOL

ANNOUNCEMENTS

NOTICE!

TNTESOL BOARD MEETING

Saturday, November 12, 10:30 -1:00

Nashville: Renaissance Hotel
Broadway Room
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My teaching curriculum changed the day one of my
Spanish speaking students pronounced the word “cake”
as “ca-kay”. Well of course he did - he was using
Spanish pronunciation rules to decode English words.
There is no “e at the end” rule in Spanish. How would he
ever learn to recognize and pronounce this group of
words if nobody taught him the rule? This is why |
began to teach Spanish speakers the most common
rules of English phonics - most importantly, how the
languages are the same and how they are different. It
ended up being one of the most important strategies |
use in teaching English to my ESL elementary age
Spanish speakers.

Phonics is only one of the strategies | use to teach
reading. | spend about one-third of a class period on
phonics but | teach it every day. | also teach sight
words and context clues to facilitate decoding, and lots
of pre-reading activities to help with comprehension.

| structure my lessons around the curriculum. Mostly my
classes are multi-age, so | draw from what | feel are
commonalities among the curricula. | am fortunate to be
able to have many resources at my disposal, but the two
| use most are the Scott-Foresman graded ESL series
and Rigby’s On Our Way to English. Both address
grade level curriculum but simplify vocabulary, reduce
text, incorporate lots of visuals, and generally make the
subject matter more comprehensible to ESL learners.
They are perfect vehicles for integrating ESL and
content area.

Three things must be said here: 1) The vast majority of
my students speak Spanish and 2) | speak enough
Spanish to be understood in that language, and 3) | only
use this method for children who are literate in Spanish
(usually third grade and above).

When | studied Spanish, in school and privately, my
teachers all believed in “Total Immersion.” No one ever
compared the two languages for me. No one ever said to
me: “In Spanish there are 26 letters and most have only
one sound.” They simply began speaking in Spanish
and | was expected to figure out the phonetic patterns
intuitively - somewhat like the “Whole Language” method
used a decade ago. How much simpler my lessons
would have been, | thought, if only someone had taken
the time to explain to me in English the basic phonetic
differences between the two languages. | decided to see
if this method would help my Spanish speakers.

| begin with consonants, explaining, in Spanish, how the

“I"is pronounced in English - i.e. “If your name is Juan,
Americans may pronounce it “John”. Reversely, my
name, Judy, is pronounced “Hudy” in Spanish. | go on
to talk about the “h” which is silent in Spanish, but
vocalized in English.

Of course the consonants are not much of a problem
compared to the feisty vowels. | tell my students that in
the Spanish alphabet each of the 26 letters stand for one
sound. This is different from English. The English
alphabet of the same number of letters, represent 46
different sounds. This is because one letter may have
more than one sound, and a sound may be produced by
more than one letter or letter combination. To illustrate
this point, | use a poster from the program “Read
America” that shows how many ways there are to make
one English sound. For example, the poster shows nine
different letter combinations for the short “e” sound. This
visual reinforcement drives home the point that English
is a whole different ballgame!

The vowels have different sounds in English than in
Spanish; and to make things even worse, there are
vowel sounds in the English language that do not even
exist in Spanish. To help students with these, | use a
chart from Educational Manipulatives (web site -
educationalmanipulatives.com), that shows comical
figures demonstrating the use of the sounds. The one
the children like best is the figure for the short “e” sound
where an old lady is signaling with her hand to her ear
that she cannot hear. The sound is “eh?” After several
days of working with the chart, | need only put my hand
to my ear when | want them to say or write the short “e”
sound. They have internalized and truly “learned” it.

After the children have learned that one vowel has two
sounds, | teach the “e at the end” rule and the “when two
vowels go walking"“ rule through games and stories with
controlled vocabulary. We make bulletin boards and
posters illustrating the rules we have learned, while
keeping in mind that not all words follow the rules. (We
have a jail cell on poster board for the “rule breakers”.)

As the National Reading Panel stated in 2000:
“Systematic phonics is a valuable and essential part of a
successful classroom reading program.” Explicitly
teaching literate Spanish speakers the phonetic
differences between the two languages is basic to their

success as readers of English.

ANNOUNCEMENT

ADDRESS CHANGE?

If you mailing address changes, please notify
Lee Martin, TNTESOL Newsletter editor:
lee.martin@vanderbilt.edu
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Central Middle School
Rutherford County Schools
tennysonc@rcs.k12.tn.us
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Many teachers struggle with improving the reading
comprehension of middle and high school English
language learners. Long-term language learners are an
especially difficult challenge. These students are those
that cannot seem to exit ESL even after many years of
specific English instruction. In her book, When Kids
Can't Read: What Teachers Can Do, Kylene Beers

outlines many strategies to use with struggling readers
before, during, and after reading.

Pre-reading strategies prepare students to read by
actively engaging them with the text prior to reading.
Strategies such as Tea Party and Probable Passage get
students thinking about the text and prevent passive
reading. Both of these strategies create the scaffolding
students need to comprehend the upcoming reading
selection. Each strategy gives clues to the text, and
then asks students to predict what the reading selection
will be about. The “correctness” of the prediction is not
the object of the activity, but getting the students to begin
thinking about the selection they are to read is the goal.

To use the Tea Party strategy, the teacher writes
phrases, sentences or words from the text on index
cards and distributes a card to each student. The
chosen phrases should give insight into characters,
setting, and conflicts. The Tea Party begins when
students move around the classroom sharing their cards
and discussing what the text might be about. The
students then form small groups and prepare a “We
think” statement to record their predictions. As the
students read the selection, they revisit their predictions.

Probable Passage also introduces students to terms and
phrases they would encounter in a text and gets them to
predict and anticipate what might happen. The teacher
prepares a short summary of a text from which eight to
fourteen key words have been omitted. The teacher
presents the words to the students and, in small groups, has
them discuss what the words mean, arrange them in
categories according to their probable function in the story
(such as characters, setting, conflicts, solutions), and use
them to fill in the blanks in the summary. An unknown word
category can be added for any words that are unfamiliar.
When this has been done, the students compile a “To
Discover” list containing all the things the students would like
to discover as they read the selection. After reading, the
students can return to their list to see which of their to-
discover questions have been answered and to see if they
can now determine the meanings of their unknown words.

Struggling readers need during-reading strategies to help
them focus on what they are reading and question what they
don’t understand. These strategies help them construct
meaning as they read. Bookmark strategies and discussion
strategies that require the reader to stop and reflect on what
they are reading are excellent for helping students monitor
their understanding of the text.

Bookmarks labeled Mark my Word can be used to identify
unfamiliar or unusual words to be discussed and defined and
later used in a variety of activities to help solidify the
meanings of the new words. Marking Time bookmarks can
identify setting changes. Question Mark bookmarks allow
students to record their questions or mark confusing
passages as they read. Mark Who? bookmarks can be
used to record information about characters as the story
progresses.

Say Something is a during-reading strategy to help students
monitor each other’s understanding as they read. Students
pair up to read to each other, then stop at teacher directed
intervals to discuss the text. Through this discussion,
students help each other construct meaning from what is
being read.

Struggling students also need after-reading strategies such
as Somebody Wanted But So to bring the invisible process
of comprehending to a visible level. In this strategy students
summarize a selection by identifying the “somebody” and
what he or she wanted, what problem or obstacle he or she
may have encountered, and how he or she resolved the
problem or obstacle. Not only does this strategy provide a
scaffold for writing summaries, it also helps students identify
main ideas and details and recognize cause and effect
relationships.



Planning Ahead:

2006 Conference in Gatlinburg!
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The conference will be at the Park Vista Hotel in
Gatlinburg from April 27th-29th. It will begin with the
Welcome Time on Thursday evening and end with the
noon luncheon on Saturday. The theme for the conference
is: “Vistas and Visions for TNTESOL".

The following individuals have agreed to speak at the
conference.

Judi Haynes — author and co-author of four books on

Improving, from page 4

Graphic organizers used in after-reading activities provide
readers with a visual scaffold to organize their thoughts and
provide teachers with an easy check for comprehension.
There are a myriad of graphic organizers available on the
web and in teacher resource books. Specific organizers can
be matched to a particular group of students or to the
information the teacher is trying to elicit. They can be used
in combination with each other to check comprehension of
independent novels.

Another key to improving reading comprehension is
improving reader fluency. There is no greater strategy to
improve reading fluency than reading aloud to students.
Most students truly enjoy being read to by a teacher or
another adult. Even older students can benefit from hearing
quality picture books read aloud. The Library Dragon by
Carmen Agra Deedy and Pink and Say by Patricia Polacco
are just two examples of the many books older students will
enjoy, especially if the teacher is the one reading the story.
While reading aloud, the teacher can model the

comprehension process to further improve students’
comprehension during independent reading. Using books on
tape can provide many of the benefits of reading aloud.

helping classroom teachers. She has a popular ESL
Website for ESL Teachers-'Everything ESL.net'. Judi will
be one of the main speakers and will also do a workshop.
Judi has taught ESL for 24 years.

Every teacher’s goal is to create independent readers who
can comprehend what he or she reads. Incorporating these
strategies into our teaching can help long-term language
learners shift into that independent stage.

Rebecca Oxford — currently a professor in Second
Language Education at the University of Maryland. Dr.
Oxford is a well-known author, researcher, and speaker at
national and international conferences. Much of her
research and writing has focused on learning strategies
and learning styles. She will be our other main speaker
and has also agreed to do a workshop for us.

Christy Crouse — Regional Director for Dolly Parton's
Imagination Library. This has been one of Dolly Parton's
focuses in improving education in East Tennessee. It has
grown over the years to include the rest of the state and
has also expanded to other parts of the country. Ms.
Crouse will be speaking about this special program to our
teachers.

Just think, you can have access to the experts on current
hot topics in ESL and EFL without having to leave the
comfort of your office or home!

TESOL's virtual seminars are 90- to 120-minute webcasts
that give you the opportunity to connect with your peers on
important issues in ESL and EFL.

More information on this conference will appear in the
Winter 2006 issue of the TNTESOL Newsletter:
Conference Schedule, Call for Papers, and Registration
information.

The first virtual seminar will focus on strategies
related to the No Child Left Behind Act:

Tuesday, October 18, 2005, 3:00 p.m. to 5:00 p.m. EDT
(19:00 to 21:00 GMT) "Responding to High-Stakes
Assessment for English Language Learners: Key Issues
and Strategies”. Presenter: Margo Gottlieb.
http://www.tesol.org/s tesol/sec_document.asp?CID=244&
DID=4443

Sunshine State TESOL
of Florida

The second virtual seminar is targeted to a global
community. It will focus on how to apply curriculum
development resources to strengthen programs, keep
teachers energized, and motivate students:

For more information contact edprograms@tesol.org.

29th Annual Conference --April 28-30, 2005-- Hyatt Regency-

Orlando Airport, Orlando. Continued on p. 7
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The downtown Farmer's Market is the place to be on
Saturday morning in Jackson, Tennessee. You can see
everyone there: Cambodians selling peas and greens;
Vietnamese with tomatoes, beans, and cucumbers; Amish
with milk, eggs, and cheese; and Latinos buying fresh
ingredients for today's sopa. And lots of students, former
students, friends, and fellow teachers.

Today | met Julia, an experienced, thorough, compassionate
fifth-grade teacher at the circular "pod" school with the five
huge domes just around the corner from my house. Andrew
Jackson School was built in the sixties, but never used as
planned for the non-graded concept. Now it is an
intermediate fifth- and sixth-grade school with six different
"neighborhoods.”

"I've got six students from Mexico in my class. Four boys are
reading at second-grade level, and two girls have just gotten
here and don't really know what's going on. Have any
suggestions?"

"Have you reported them to the ESL office?"

"Yep. And they are receiving services several times a week.
But they see me all the rest of the time —

more than anyone else, and | feel like | have a big
responsibility. | hope I'm doing the right thing!"

"Well, it's great that the four boys are reading at second-
grade level."

"I know. They're not in my lowest reading group.”

"Well, they need lots of second-grade reading materials
which are directly related to what you are studying in
science, social studies, and the content areas. They need to
be developing vocabulary as fast as possible and reading as
much as possible. Use graphic organizers, capitalize on the
pictures in the books to create conversation before and after
teaching a unit, and let them make their own dictionaries."

"Those tomatoes you bought look good. What about the
girls?"

"Right now, pair them with another female from the class and
have them be their ‘buddy.” Concentrate on explaining the
pictures in the text. Your goal is for them to learn as many
vocabulary words as you can that relate to your curriculum
and classroom routines. They may demonstrate what they
know by drawing pictures, labeling items, and pointing at
terms or pictures that you explain to them. If you could teach
them to read and write a sentence by year's end, that would
be a great goal."

"I'm lucky | have a class that really love each other and
want to help, so finding study partners should be no
problem. Well, see you later. I've got to go buy some
green beans from Thuy. She was one of my students

several years back!"

"Good Luck!"
IIBye!II
"Hey, Thuy! How much are those green beans?"

"Two dollar!

A

Virtual Seminars, from p. 6

Wednesday, November 9, 2005, 8:00 a.m. to 9:30
a.m. EST (13:00 to 14:30 GMT), "Curriculum
Development Strategies for EFL Teachers". Presenter:
J. D. Brown.
http://www.tesol.org/s_tesol/sec_document.asp?CID=
244&D1D=4444

Click on the links above for more details and to
register for upcoming seminars.

This message was intended for TESOL member Lee
Martin <lee.martin@vanderbilt.edu>.

If you prefer not to receive electronic communications
from TESOL regarding your active TESOL
membership,

please write to privacy@tesol.org.

Teachers of English to Speakers of Other Languages,
Inc. (TESOL)

700 South Washington Street, Suite 200

Alexandria, Virginia 22314 USA

Tel. 703-836-0774 * Fax 703-836-6447

E-mall info@tesol.org (general information)

Web http://www.tesol.org/
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