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Tennessee TESOL Slate of Nominees
2006-2007

A hearty THANK YOU to the nominees for their willingness to
serve TNTESOL in the capacities listed below! At the membership
meeting at the Annual Conference in Gatlinburg, the ballot will be
distributed and TNTESOL members will have an opportunity to
vote. The officers and three board members (who will serve three-
year terms ending in spring 2009) will be chosen. The results will
be announced at the Saturday luncheon. Please plan to be present
and vote.

President

Dr. Danny Hinson has taught English for over 20 years-- the last 5
yearsin the graduate MATESL program at Carson-Newman
College. Hetaught English in Japan for 17 years; presented papers
at and led language-learning conferences in Japan, Korea, China,
the Philippines, Thailand, and Syria. He has also made numerous
presentations at TNTESOL and SETESOL conferences. His
hobbies include traveling, reading, and golf. He currently serves as
2" Vice-President of TNTESOL.

First Vice-President

Judy Cleek hastaught ESL at UT Martin for 24 years. Shehasa
BA in English from Union University, an MA in Education from
the University of TN, and a Certificate in Linguistics and TESOL
from Georgetown University. She has presented at International,
Southeast, Midwest, and Tennessee TESOL conferences. She has
been published in TESL Reporter and the Delta Kappa Bulletin.
She co-directs the Conversation Partners Program at UT Martin,
serves on the International Education and Activities Committee for
the Center for Global Studies, and is the Project Director for the
TECH Project. She has served on the TNTESOL Board for 2
years.

Second Vice-President

Jean M cM ahan graduated from San Diego State University with a
Bachelors of Arts in Education in 1988 and earned her Master’s
Degree in Special Education through National University. Jean
additionally earned her State of California CLAD Certification in
1994. She began her professional teaching career in 1989, teaching
ESOL to adults in Poway, California, and worked as an ESL
teacher in Vista, Cdifornia. Jean and her family returned to
Columbia, Tennessee in 1997, where she began teaching for the
Maury County School System. Jean teaches ELL and has
additionally taught adult ESOL. She has been a member of
TESOL for many years and joined TNTESOL in 1997. Jeans sees
the importance of TNTESOL to al of the ELL teachers in
Tennessee and would like the opportunity to serve the members of
the organization.

Board

Dr. Clara LeeBrown is assistant professor of content-based ESL
at UT, Knoxville; her research interests include enhancing ESL -
student academic language, equity issues in large-scale statewide
testing programs, and ESL students’ over-representation in special
education. Shereceived her Ed D in Bilingual Special Education

in May, 2001, from George Washington University. She was
aUS Dept. of Education fellow student; won the Botwin
Award for Outstanding Graduate Student of the Graduate
School of Education and Human Development at GWU. Dr.
Brown has been published in several professional journals
including the Academic Exchange Quarterly, Bilingual
Research Journal, and The International Journal of Foreign
Language Teaching.

Melissa Burka is currently in her tenth year of teaching ELL
at West End Middle School (grades 5 to 8) with Metro
Nashville Schools. She has substituted for at-large
representative on the TNTESOL Board and helped plan the
SETESOL and the TNTESOL conferencesin Nashville. She
earned a BS from Abilene Christian University in Abilene,
TX, and taught 5 yrs. K-12. She earned her M.Ed. in ELL
Curriculum and Instruction from TSU in 1998. And she
served as building coordinator as well as yearbook sponsor at
West End.

Dorothy Valcarcel Craig holdsaBSin Elementary
Education, an MA in Education, a Doctorate in Education with
an emphasis in Instructional Technique, and she has completed
Post-Doctorate studiesin ESL. Sheisatenured faculty
member at MTSU She assisted in coordinating the ESL Add-
on Endorsement and Masters programs and continues to work
extensively with public schools in meeting the needs of ELLs.
Dr. Craig has taught in North Carolina and Tennesseg, in
urban, suburban, and rural schools. Her research includes
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Sate, continued from page 4...

in technology integration in the K-12 and higher education
environments, diversity and ELLSs, early literacy, and teacher
preparation. Her articles have appeared in many publications,
including TEIS Newsletter, TN Educational Leadership, Journal of
Online Learning, and Science and Children.

Dianne Dogan, MA in Specia Ed., K-12 and ESL certified, iswith
the Shelby County Schoolsin Memphis, including ESL webmaster,
and on the CELLA Curriculum Development Committee. She has
presented at TNTESOL and has been afacilitator at SETESOL.

Todd Goforth, ESL Instructional Coach for Shelby County
Schoolsin Memphis, has taught English and ESL for the past 16
years. Todd received his Bachelor’'s degree and Master’ s degree
from the University of Mississippi and is currently pursuing his
Administration Degree from the University of Memphis. Todd has
served on the Tennessee State ESL. Textbook Adoption Committee
and currently serves on the Tennessee State CELLA Standards
Committee. At present, Todd is employed with Shelby County
Schoolsin the position of ESL Instructional Coach where he trains
new ESL teachers and also works on ESL instructional issuesin
Shelby County. Todd also serves as the editor of the Shelby
County Schools ESL Passport, a county-wide ESL resource
newsletter that serves 48 schools throughout the county.

Michele Gordon currently teaches system-wide K-12 ESOL in
Johnson City; holdsan MA in ESOL and Spanish from the School
for International Training, Vermont, and studied Spanish at La
Universidad de Las Palmas, Gran Canaria; Peace Corps service,
Honduras; adult ESOL experience at the Experiment in
International Living at Jacksonville University in Florida, and other
colleges. She also has Migrant Education experience, and isan
Eisenhower Grantee for Technology in the Language Classroom.
Michele offers her wide range of experience as aresource to the
Board of Directors.

Amy Haerr isin her fourth year of teaching ESOL at Lebanon
High School, where she has 62 ELL students. She has a so taught
in Wilson County. Her husband Greg isamicrobiologist at ARC
Diversified in Cookeville, TN. She has 3 cats and 5 fish tanks.

JoeLocke....

Deborah Sams taught third grade for two years and high school
Spanish for 17 years. She attended summer coursesin Madrid,
Barcelona, and Mazatlan, Mexico before adding an MATESOL
degree in 2002. Deborah has been teaching ESL K-12 in Sevier
County Schoolsfor 2 years, isinvolved in volunteer teaching in an
adult English ministry, has made two presentations at TNTESOL,
and has provided in-service training sessions for classroom
teachersin Sevier County Schools. She has recently completed
doctoral coursework at Indiana University of Pennsylvania, and is
working on the first three chapters of the dissertation.

Christiana Swaze currently teaches fourth and fifth-grade ESL in
Bedford Coounty. She has ESL endorsement from Shenandoah
University in Virginia and a Masters from the University of
Memphis. Christiana desiresto help enrich professional
development for TNTESOL teaches through service on the Board.

Inter nationals Driving in Tennessee
Arda Beskardes

Attorney-at-Law

Memphis

In Tennessee, only US citizens (natural born or naturalized),
legal permanent residents (aka “greencard holders’), and
asylees, refugees, and other certain parolees are eligible for
Tennessee driver’slicenses. All other drivers can obtain only
a“certificate of driving”. This situation creates a two-tiered
drivers documentation system in Tennessee, differentiating
between citizens and immigrants, non-immigrants, and
undocumented aliens. Most non-immigrants (F-1 student visa
holders, F-2 dependents, H-1b workers, H-4 dependents, etc.)
are no longer eligible for driver’slicenses and can only obtain
“certificates of driving”.
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The certificates permit their holders to drive, but they cannot be
used as identification documents; therefore, they cannot be used
while writing checks, opening bank accounts, renting
apartments, purchasing alcohol or tobacco, entering bars and
clubs, etc. Also, becauseit is based on a completed set of rules,
and because the state has not offered appropriate training to law-
enforcement officers and DMV personnel, the issuance and the
enforcement of the certificates are inconsistent throughout the
state. Therefore, in case of inconsistent treatment, the best
resource would be to refer to the official Tennessee government
website outlining this policy:

http://www.tennessee.gov/saf ety/driverlicense/dl policy2004.htm

Also, genera information about obtaining a driver’s license or
certificate in Tennessee can be found at

http://www.tennessee.qov/saf ety/driverlicense/dlmain.htm

A potential applicant should download the 2005 Driver’slicense
Handbook, which can be found at:

http://www.tennessee.gov/saf ety/dl handbook/menu.htm

Itisillegal for aperson to drive a motor vehicle without avalid
driver'slicense or acertificate of driving in Tennessee,
therefore, appropriate documents should be obtained before
driving. There are two major exceptions to the valid Tennessee
driver’slicense or certificate requirements that may be
applicable to the international community:

Continued on page7...



TN TESOL is an active and vital organization and we encourage and promote all TESOL professionals. If you know
someone who would be interested, please let us know. We look forward to hearing from you.
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Driving, continued from page 5.

1. According to section 1340-1-13-.07(1)(c) of the Rules of
Tennessee Department of Safety Division of Driver License
Issuance, “(n)onresidents at least sixteen (16) years old who have
in their immediate possession driver license issued by their home
state or country, provided that the out-of-state licenseis
equivalent to the class license required in Tennessee, and
provided that thirty (30) days after the residency is established, a
Tennessee class license is obtained” do not need avalid
Tennessee driver’slicenseto drive. Historically, this has been
used by foreign nationals who recently arrived in Tennessee.
However, caution should be exercised while claiming an
exemption under thisrule. First of al, it requires the person
claiming this exemption to be able to establish residency in the
state and obtain a TN driver’slicense within 30 days of arrival.
Most foreign nationals, especially on the non-immigrant visa
categories, would not meet that criterion because (a) they are not
eligible for obtaining a TN driver’s license as discussed above,
and (b) they cannot establish residency as described in thisrule if
residency is defined similar to “residency for tuition purposes,
based on adomicile criterion. Therefore, even though thereis
room for making an argument for an exemption for a non-
immigrant (e.g. F, J, M, H) visa holder under thisrule, the
exemption should be used with caution and should not be used
outside of the thirty (30) day window created.

2. According to section 1340-1-13-.07(4) of the samerule, “(f)or up
to six (6) months, non U.S. citizens who are employed in
managerial or technical positionsin this State may operate under a
valid driver’s license issued by another state, country, or
international body”, and are not required to obtain a Tennessee
driver’slicense during that period. Again, caution should be
exercised here because, contrary to the popular belief, thisrule
does not create an umbrella exemption to al non-US citizens that
have avalid foreign or international driver’slicense, but isonly
applicable to “non-U.S. citizens who are employed in managerial
or technical positionsin this State”. Therefore, thiswill not
cover student visa holders, their dependents, etc.

It should be kept in mind that these rules are not applicable to transient
travelers, who are just passing through Tennessee. Those can still use
their international driver’slicense or may be able to use their foreign
licenses during their brief passage through Tennessee. However, a
foreign national who will be studying or working in Tennessee will
have to obtain adriver’slicense or certificate to comply with the law.

ArdaBeskardesis an Attorney-at-Law (currently on sabbatical) with Siskind Susser
PC, 5400 Poplar Avenue, Suite 300, Memphis, TN 38119. He may be contacted at
abeskardes@visalaw.com.
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Compliance, continued from end of following column...

As part of your district®application for NCLB funds next fiscal year,
your district will be asked to report on the number of ELL students
enrolled in your district for school year 2005-2006 and the number of
ESL teachers you have employed. We will be checking compliance
with the State Board ratio policy and the OCR requirements through
this reporting process. If you have questions, please contact Carol
Irwin at (615) 741-3262.

Compliance Update:
ESL Program Requirements -
Understanding how to interpret the

State Board's ratio for ESL teachers

Julie McCargar
TN Director of Federal Programs

Tennessee has had a compliance agreement with the
USDOE Office of Civil Rightsin Atlantafor quite afew
years. As part of that agreement, the Department proposed
to the State Board of Education an ELL student/teacher ratio
for LEAsto bein compliance with adequate servicesto ELL
students. Theratio is50 to 1 unless the district has received
approval for an alternate staffing plan. However, there
seems to be some confusion across the State on how to meet
compliance with the 50-to-1 ratio.

1. The50-to-1 ratio is based on the count of all ELL
students in your district, including your
"transitional” ELL students who have exited
English as a Second Language (ESL) classes but
are still being monitored in the regular program for
two years to ensure they are successful. This 50-
to-1 ratio is also the BEP funding formula to
generate BEP funds for your district to assist in
meeting ELL student needs.

2. The50-to-1 ratio does not eliminate districts with
fewer than 50 reported ELL students from having
services for their ELL students delivered by an
endorsed ESL teacher. It could be that the ESL
teacher may only need to work part-time to serve
the smaller population of ELL students. Servicing
ELL students only by providing services through
paraprofessionals would not be adequate to meet
compliance with OCR requirements.

3. Theb50-to-1 ratio does not mean that your district
could not have a smaller ratio of, say, 30to 1, to
meet the needs of ELL students. Depending on the
needs of your ELL students and the service-
delivery model (such asthe ESL teacher traveling
from school to school instead of the ESL teacher
stationed at one schoal), your ratio might be
different. The important requirement is that
enough resources, usually meaning teacher time,
need to be devoted to this population of students,
who are protected by the Civil Rights Act, to allow
them to gain English language proficiency so that
they can access the regular school curriculum.

AsTitle 111 funds are "supplemental”, LEAs must use state
and local resources to meet the minimum staffing ratio of 50
to 1 or the approved aternate plan. Title 111 funds must be
used for "supplemental” activities as approved in your
district@NCI R consnlidated annlication.

Continued at end of preceding column...
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Four years ago, an idea born out of many email messages and
phone calls materialized in the form of afederal grant that
targeted increasing the pool of qualified teachers that would
have the skills, knowledge, and dispositions needed to assist
second-language |learners in meeting success in the classroom.
The ESL Enterprise Project is a collaborative project between
Middle Tennessee State University and Bedford County
Schools, Rutherford County Schools, and Warren County
Schools. The student populationsin the three partnership
counties are representative of the growing numbers of second-
language learners in Tennessee classrooms. The professional
development project — funded by the U.S. Department of
Education / Office of English Language Acquisition

— isdesigned to assist teachers in completing the 18 credit
hours

needed for the Add-On Endorsement in ESL. The project
consists of three main components, which include 1)
professional education coursework and testing preparation, 2)
professional development in the form of academic-year
Curriculum Institutes, and 3) Summer Academies and ESL
Summer School. Project funds provide tuition, fees, and
books for two cohort groups of practicing teachers selected by
their school systems. The coursework—delivered entirely
online—integrates a strong focus on building L1 and L2
literacy, cultural awareness, and research skills. Addressing
the needs identified by the participating school systems, the
project goals aimed to a) meet the needs of ESL populations
by incorporating state reading initiatives and standards-based
ESL curriculum development, b) improve and enhance the
quality of teachers and student teachers through ongoing
professional development institutes and academies, ¢) increase
the quantity of teachers by offering tuition funds for 18 hours
of graduate credit for the state Add-On Endorsement in ESL,
and d) build acommunity for collaboration and reflection via
the ESL Enterprise Web site for teachers, K-12 ESL students,
and student teachers (http://www.mtsu.edu~es ep).

Currently in the fourth year of afive-year funding period, the
ESL Enterprise Project Cohort #1 completersinclude 41
teachers —many of whom have moved from the regular
education classroom to the ESL classroom. The group
included one school administrator who continues to promote
effective practices for second-language learners. More than
half of the Cohort #1 members have continued their education
beyond the add-on endorsement and have completed the
Master’s degree in Curriculum and Instruction with an
Emphasisin ESL. Several are currently enrolled in the
Education Specialist degree program. The Cohort #1 teachers
took ownership of their own learning to become leaders for
their schools and districts. Presentations at regional and state

conferences as well as a published article became the
legacy of these dedicated teachers who continue to rise to
the challenge presented by linguistically diverse students.
Six members of Cohort #1 were selected to participate in
additional training in order to serve as Teacher Leaders
for their school systems, further strengthening the
program and providing additional assistance to all
teachers who work with second-language learners. In
addition to coursework and testing requirements, the
project encourages and supports participating school
systemsin designing academic-year curriculum institutes
and summer academies where teachers work with second-
language learners and continue the path to lifelong
learning as they participate in literature discussions,
online activities, and community-based programs.

During the 2004 spring semester, atotal of 39 teachers
and one Central Office administrator were selected for
Cohort #2. Cohort #2 members are currently working on
action-research projects and preparing for the PRAXISII
ESL Specialty AreaTest. They are scheduled to
complete the required coursework this coming summer.
Many of these teachers are already pursuing the
possibility of amove from the regular education
classroom to the ESL classroom. Severa are aready
enrolled in the Master’ s program while others are
planning to present at TESOL 2006. Although the grant
project has provided the means for these dedicated
professionals to complete the requirements needed to
teach second-language learners, it is their enthusiasm,
motivation, and dedication that have made the project a
huge success!

Dr. Dorothy Valcarcel Craig is Associate Professor, Certified Online
Instructor, Department of Educational Leadership, Project Director, The
ESL Enterprise Project, College of Education and Behavioral Science,
PO Box X-147, Middle Tennessee State University, Murfreesboro, TN
37132. She may be reached at (615) 898-2332 (voice mail), (615) 898-
2859 (fax), dvcraig@mtsu.edu.

ANNOUNCEMENTS

NOTICE!

TNTESOL BOARD MEETING
Thursday, April 27, 4:30 p.m.
Gatlinburg: Park Vista Resort Hotel
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Issuesin U.S. Language Policy

The Official English Question

James Crawford
National Association for Bilingual Education

For more than 200 years, Americans have gotten by without
declaring English our official language. This raises an obvious
guestion: Why should we do so now? Why does English
suddenly need "legal protection” in afederal Language of
Government Act? English Only advocates respond:

Language diversity is arecent phenomenon in the
United States, which the Founders never had to cope
with.

Before the last couple of decades, Americans had never
provided bilingual ballots, education, publications, and
similar services at public expense.

Native-language accommodations discourage
immigrants from learning English.

Plenty of other countries have designated official
languages to manage diversity. Why not the U.S.A.?

Let®examine the factual basis of these claims.

First, some history. Congress had never even considered
declaring English the nation®official language until 1981, when
aconstitutional English L anguage Amendment was introduced
by the late Senator S. |. Hayakawa. The only previous official-
language legislation dates back to 1923: a bill designating
"American” the national tongue. Less a patriotic gesture than a
put-down of literary Anglophiles, the idea proved especially
popular with Irish Americans, who saw an attempt to insult the
British Empire. The measure died in Congress without coming to
avote, but was adopted by the state of |llinois (where English
was quietly rehabilitated in 1969).

Notwithstanding a persistent legend that German missed
becoming our official language by a single vote, American
English has never been in jeopardy. In 1795, the 3rd Congress
did consider and reject a petition by German Americansin
Virginiato tranglate all federal laws into their language. A tie
vote in the House of Representatives appears to have been
broken by Speaker Frederick A. C. Muhlenberg, a Pennsylvania
German with budgetary concerns and assimilationist tendencies.
Poor recordkeeping leaves much uncertainty about what role he
may have played. But the Muhlenberg legend is certainly false:
German was never seriously considered as an official language —
despite a century of claims by the likes of Ripley®Believe-It-or-
Not, the German-American Bund, and Parade magazine.

Americans have traditionally resisted language legislation,
beginning in 1780, when John Adams proposed to establish an

official Language Academy to set standards for English.
Thisideawas rejected by the Continental Congress as an
improper role for government and a threat to individual
liberties. A century later President Teddy Roosevelt®
attempt to "reform" English spelling met asimilar fate.
There was no English proficiency requirement to become
naturalized asa U.S. citizen until 1906 — the first major
language restriction to be enacted at the federal level.

On the other hand, the Continental Congress saw nothing
wrong with printing its Journals and other official
documents in German and in French (hoping to win
Québécois support for the Revolution). No patriotic
objections were raised against accommodating these
politically significant minorities. States were even more
likely to cater to minority needs. Before World War I,
bilingual education was common in areas where non-
anglophone groups enjoyed political clout. During the 19th
century, state laws, constitutions, and legislative
proceedings appeared in languages as diverse as Welsh,
Czech, Norwegian, Spanish, French, and of course, German.

At other times, Americans have imposed restrictive
language policies. Californiarewrote its state constitution in
1879 to eliminate Spanish language rights. In 1897,
Pennsylvania made English proficiency a condition of
employment in its coal fields, a none-too-subtle way to
exclude Italians and Slavs. Security fears during the World
War | eraled to unprecedented bans on public use of the
German language — in schools, on the street, during
religious services, and even on the telephone.

So it isimpossible to characterize any American "tradition”
on the official language question. History israrely so
cooperative. Our responses to diversity have ranged from
accommodation to tolerance to discrimination to repression,
usually determined by factors that have little to do with
language. These have included a minority group®race,
religion, numbers, political clout, and cultural
distinctiveness, as well as the majority group®feelings of
prosperity, stability, or paranoia.

One thing we can say with certainty: Language diver sity
has always been with us. As early as 1664, when the island
of Manhattan was ceded from the Dutch to the British, 18
different tongues were spoken there, not counting any of the
hundreds of Native American languages spoken in North
Americaat the time. In the 1790 census, German Americans
accounted for 8.6 percent of the population — a proportion
comparable to that of Hispanic Americans, 9.0 percent,
exactly two centuries later. Certainly, there are more
languages spoken in the U.S.A. today than in 1790. (The
1990 census reported 323 — surely an undercount.) But this
is aquantitative, not a qualitative, change.

Continued on page 11...



INTERNET BASED TOEFL:
A TEACHER'SPERSPECTIVE

Michael Jumonville
Vanderbilt University

In September 2005, the Educational Testing Service (ETS)
launched the latest version of the Test of English as a Foreign
Language (TOEFL), the internet-based test. Thisis the third
generation of the test, following the original paper-based and
second generation computer-based tests. As alanguage
teaching specialist at the English Language Center of
Vanderbilt University (www.vanderbilt.edu/EL C), I’ ve been
preparing students to take the TOEFL for several years, and

I’ ve recently developed an Internet Based Test (iBT) training
program.

TheTest

Prior to organizing the TOEFL iBT class, | took the practice
test online (www.ets.org/toeflpractice/member). The
experience was similar to the actual test except for the
speaking section, which consists of sample recorded responses
given various scores.

There are four sectionson the iBT test: reading, listening,
speaking, and writing which last three to four hours. The paper
and computer based tests were aready quite difficult, and the
new version is even more challenging. It requires mastery of
English in specific academic contexts such as biology or
archeology, using terms and expressions many Americans
would have difficulty understanding. The discrete structure
(grammar) section has been eliminated from the test. New
features include a speaking section and integrated tasks, which
require test-takers to speak and write in reaction to recorded
lectures and conversations and written texts.

Thefirst section, reading, contains three separately timed
sections. Twenty minutesis allowed for reading and answering
each section. The three texts on which | was tested concerned
opportunistic and competitive plants, Lascaux cave paintings,
and wind power. Questions consist of vocabulary,
paraphrasing, sentence insert, synonyms, writer’s opinion,
summarizing, reference, sentence restatement, and rhetorical
purpose. This part of the test has not changed much compared
to the computer-based version.

The next section is listening. One may take notes while
listening to the recordings. There are two sections, each
composed of one conversation and two lectures. The
conversations on my test involved teachers and students
discussing class issues such as getting handouts or documents
from the library. The lectures were on biology (song
development in bird species), history (the railroads), decision
making, and astronomy. The questions ask about the gist,
details, function, speaker’s stance, organization, and
relationships between pointsin the recording.

Continued on page 12...
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Official, continued from page 10...

Proportionally speaking, the language-minority population
was larger at the turn of the 20th century, when
immigration reached its highest levelsin U.S. history, than
at the turn of the 21st. In the 1890 census, there were 4.5
times as many non-English speakers than in the 1990
census (with its superior capabilities for counting such
groups). In 1910, 23 percent of foreign-born whites, 39
percent of Japanese, 41 percent of Chinese, and 66 percent
of other immigrants spoke no English, as compared with
less than 10 percent of foreign-born residentsin 1990. A
decade before New Mexico became a state in 1912, two-
thirds of its residents remained monolingual speakers of
Spanish or Native American languages. Meanwhile,
significant enclaves of French speakers remained intact in
Louisiana and northern New England. German still
predominated in large areas of the upper Midwest. These
groups gradually became Anglicized — not through
legislation, but through social changes dueto
industrialization, migration, road-building, electrification,
mass media, and the passing of isolated rurd life.

These assimilative forces are even more powerful today.
Thereis no evidence that bilingual accommodations slow
down English acquisition. Absolutely none has been
marshaled by English Only advocates — only unsupported
claims about ethnic separatism and immigrants©
disinclination to learn English unless forced to do so.

Demographic research shows that now, more than ever,
language patterns in America are a case of "Babel in
reverse." A massive shift to English continues. Thistrend
has been somewhat masked by rising immigration levels
over the past two decades, following half a century of
restrictive quotas. So it is not surprising that many
Americans have trouble grasping the paradox: While the
number of minority language speakersisincreasing, sois
the rate of linguistic assimilation. All available evidence
suggests that today®newcomers are learning English — and
losing their native tongues —mor e rapidly than ever
before. English was far more "threatened” in earlier times,
yet it survived quite nicely without official status.

About athird of the world® nation-states have official
language provisionsin their constitutions. But few of these
designate a single language for government. Some do so at
enormous cost to civil liberties— Turkey, for example, has
criminalized minority language usage in many contexts.
Others elevate a single national language for purely
symbolic, ceremonial purposes. But alarger number of
congtitutions include explicit provisions for minority rights,
giving official status to more than one language. In
practice, some of these guarantees are faithfully observed;
some are ignored. Elsewhere language laws serve a
planning function, for example, in post-colonial nations that

Continued on page 12...



iBT, continued from page 11...

The third section, speaking, is completely new: test-takers
record their speech. Note-taking is allowed. There are six
guestions. The first two are on familiar topics and contain
one open question and one paired choice. Question one
asked to describe a class you have taken and explain why it
was important for you. The paired choice question was
whether it was better for first-year studentsto live on or off
campus. Test-takers are given fifteen seconds to prepare and
forty-five seconds to record each answer. Questions three
and four consist of areading passage, alistening passage,
and a question that asks how the ideas in the two passages
are related. Question three contained a notice about araise
in tuition, followed by a conversation between two students
discussing the raise. Question four contained a reading
about animal domestication and a lecture about horses and
antelopes. Thetiming is thirty seconds for preparation and
sixty seconds of recording for each question. Questions five
and six are listening/speaking-integrated tasks, each with a
question asking for asummary of key points. | listened to a
conversation between two students, one of whom was
stressed by college and the other giving her advice. The last
question followed a lecture on communication in the United
States. Timing for questions five and six is twenty seconds
preparation and sixty seconds recording for each question.

The fourth and final section of the new TOEFL iswriting.
Note-taking is allowed. In the integrated task, you must read
a passage and listen to arecording, then answer a question
involving the relationship between them. An effective
response will be between 150 and 225 words, and oneis
allowed twenty minutes to write aresponse. The
independent writing task is similar to the former computer-
based-TOEFL writing section, i.e. an essay in response to a
guestion asking you to state, explain, and support your
opinion on an issue. An effective response will be at least
300 words, and you are allowed thirty minutes to plan,
write, and revise your response.

TheTraining

Thetraining course | have set up involves having students
take a pretest in each of the four sections, work on skills
needed to score well on that section, take a post-test, and
finally move on to the next section.

Reading skills include understanding vocabulary from
context, simplifying meanings of sentences, inserting
sentences into the passage, finding factual information,
making inferences, and completing schematic tables. | teach
students not to spend too much time reading the passage, but
to skim it to determine the main idea and overall
organization of ideas. Recognizing the question typeis also
an important aid.

Listening exercises involve understanding gist, details,
Continued on page 13...

Official, continued from page 11...

remain linguistically diverse. Or they may seek to mediate ethnic
rivalries.

In sum, it isimpossible to generalize about the meaning of an
official language. Political contexts vary enormously. It would
mean one thing for asmall "unilingual” country — Iceland, let® say
— to declare an official language as an emblem of national pride. It
would mean quite another for the United States to do so, where the
political impact would be to restrict and denigrate minority tongues
that already are subordinate to English. And recently, it meant
something else again when the colony of Puerto Rico ended its
official bilingualism, imposed by military force in 1902, in favor of
Spanish asits sole official language. (The new policy lasted barely
two years, an indication of its unique political subtext: combat
between Puerto Rico®statehood and "commonwealth" forces.)

All thisis not to say the United States should have no language
policy. Quite the contrary. Now more than ever we need a
comprehensive plan for managing language resources and ensuring
language rights. But such a policy involves much more than simply
designating an official tongue.

1. Einar Haugen, The Ecology of Languages (Stanford,
Calif.: Stanford University Press, 1972).
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iBT, continued from page 12...

function, and speaker’ s stance as well as organization and
relationships in the recorded information. Note taking skills are
of the utmost importance, and determining what type of question
is being asked will help guide the student to answer it in the best

way.

Students practice speaking in the language lab where they record
answers after planning each response. They must learn to take
notes quickly, and to choose a topic sentence and details to speak
about during the recording. Remember, preparation timeis very
limited, only 15 to 30 seconds, depending on the type of
question. After students master rapid note-taking skills, they
record answers to the independent, reading/listening/speaking,
and listening/speaking-type questions. | then review their
recordings in individual meetings with each student and give
feedback and advice.

Finally, writing involves note taking on readings and recordings,
planning and making outlines, writing a topic statement,
introduction, unified supporting paragraphs, and conclusion as
well as reviewing sentence structure and grammar.

How long should a course of this type be? It al depends on the
language skills level of the students. I’ ve been working with a
22.5-hour module for advanced, and a 45-hour module for high
intermediate levels. Students should spend as many hours on
homework as they do in the classroom. Additional timeis
needed for individual speaking skill interviews.

In conclusion, the course seems to be gaining in popularity as
more and more students decide to apply to American
universities. TOEFL scores are often prerequisites for admission.
| would discourage trying to teach the complete TOEFL -
preparation course to intermediate or beginning-level students as
the skillsinvolved are too difficult, and failure to master them
leads to frustration. However, TOEFL -type exercises with
simplified vocabulary and structure can be introduced in lower-
level classesto help develop amindset. The integrated skills
reflect to a certain extent real life tasks, and they certainly help
students function in an English-speaking environment.

I hope my experience will help other teachers understand the iBT
TOEFL and implement training. | cordially invite you to address
any questions or comments to

michael .w.jumonville@vanderbilt.edu.
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Name
Institution or Affiliation
Street Address
City State Zip Code
Home Phone Work Phone
Fax Email

Registration Information: The deadline for pre-registrationis April 1, 2006.
Payment options are listed below. Receiptswill be furnished with conference materials
on-site.

Conference Pre-registration (includes20.00 for TN TESOL Annual Dues) $70.00
*Full-time student registration $25.00
Saturday Awards L uncheon $5.00

Total Amount

* To qualify for the full-time student fee, have your advisor send on institution letterhead
a statement indicating that you are currently enrolled in either nine graduate or twelve
undergraduate hours.

Payment Information: Payment may be made by personal check, money order, or by

school/institution check. Make checks payableto TN TESOL. Send the pre-registration
form and payment to:

Karen Myers, TN TESOL Registration, 1836 Redbud Way, Sevierville, TN. 37876
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